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Southern Tioga Area School District English Language Arts Curriculum 
 

The Southern Tioga School District’s English-Language Arts (ELA) Curriculum is designed to provide guidance to all stakeholders on what learners should know and 
be able to do at the end of each grade level in the areas of listening, reading, writing, and speaking. The ELA Curriculum was developed by a team of teachers from 
the Southern Tioga School District and is aligned to the PA Core ELA Standards and the PA Comprehensive Literacy Plan. The curriculum is dynamic in that resources 
and revisions will continue to be added to enhance its comprehensiveness and usability. Teachers are expected to use the ELA curriculum to identify the skills and 
strategies employed by effective readers, writers, and thinkers. To access the curriculum online, visit bit.ly/STSDCurriculum                     
 

The English-Language Arts Curriculum includes the following interdependent components:  
 

1. Pacing Guide - Provides a one-page overview of literacy concepts taught throughout the year. The Pacing Guide should be used by all teachers (including 
special subjects, content teachers, and special education teachers) so as to integrate learning across subjects.  

 

1. Eligible Content Progression by Module - Identifies grade-specific eligible content taught in each module. Eligible content is also embedded throughout 
each module and is noted in bold print. 

 

1. Modules - Identifies ‘what to teach’ in the form of Essential Questions, Concepts, Knowledge, and Competencies. The Lesson Essential Question helps to 
focus the lesson and the learning, the Know column identifies the exact skill or vocabulary, and the Competencies column identities ‘how we know the learners 
know’. Competencies should be used to design both formative and summative assessments. Eligible content is identified in bold print. Vocabulary, skills, or 
competencies that are new to that grade level are underlined.  

 

1. Feedback Form - Provides an opportunity for all teachers to provide continuous feedback regarding the content and implementation of the ELA Curriculum.  
 

5. Literacy Framework - Describes an evidence-based approach to effective literacy instruction based on the Gradual Release of Responsibility Model.  
 

6. Assessments - Provides information and resources on district-based reading and writing assessments.  
 

7. PSSA – Provides selected resources from the Pennsylvania State Student Assessment  

a. Scoring Guidelines – Identifies scoring criteria for each proficiency level in the English-Language Arts PSSA.  

b. Glossary - Identifies terms and definitions utilized in the PSSA. This is a comprehensive glossary, therefore it is not broken down by grade 
level. Refer to the modules for specific terms by grade level.  

Resources – Have an online resource that could be useful for others?  Go to bit.ly/STSDela to add to our database, so everyone can benefit  

http://bit.ly/STSDCurriculum
https://docs.google.com/spreadsheets/d/1_4WdTOZbjdDVwtOkLbWAJOJbOiZkdx6t_SclbWWQz4o/edit#gid=1562819331
http://bit.ly/STSDela
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The design of the ELA Curriculum is supported by the following guiding principles established by the PA Comprehensive Literacy Plan: 
 

 
1 

Literacy is a crucial foundation for all learning and serves as a keystone for opportunity and success.  The standards for literacy must promote high level learning for all 
students to ensure that they are prepared to meet the challenges of the 21st century.  Because literacy is an important skill in itself and serves as a tool for learning, it is an 
essential at all levels (birth – grade 12).  Moreover, to enhance literacy learning for students, there must be shared responsibility of educators, parents, and caretakers, and 
the broader community. 

2 
Student learning, motivation, and access to educational opportunities are increased when linguistic, cultural, and personal experiences are valued, understood, 
and represented in the curriculum and classroom practice, and used to help students make connections between what they know and what they are learning.  Multiple 
perspectives and experiences provide opportunities for students to learn about their own as well as the culture of others.  

3 
There must be high expectations for all learners and a belief that all are capable of gaining literacy skills that enable them to be successful as adults.  Instruction must 
address the full range of learners, must be differentiated to meet each child’s needs, and requires a well-integrated system connecting general, compensatory, gifted, and 
special education. 

4 Evidence-based decision making must be at the heart of all instructional decisions related to literacy development. 

5 
Educators must be prepared to teach effectively in the schools of the 21st century and be provided with continuing professional development support that enables them 
to be lifelong learners.  
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Southern Tioga School District  

Comprehensive Literacy 

 
Southern Tioga School District Comprehensive Literacy: Read Aloud, Shared Reading, Guided Reading, Word Study 

 
Essential Components of Reading Instruction:  Phonemic Awareness, Phonics, Vocabulary, Fluency, and Comprehension  
 

Core Reading Components District Resources Elements of Effective Reading Instruction 

Read Aloud 
(15 minutes daily) 

Required: 

  

Supplemental: 

  

 Phonemic Awareness  
 Vocabulary  
 Fluency  
 Comprehension  

Shared Reading  
(15 minutes daily) 

Required: 

  

Supplemental:  

 Big Books  

Phonemic Awareness  
Phonics  
Vocabulary  
Fluency  
Comprehension  

Guided Reading  
(15 minutes per group/ 2 groups daily) 
30 minutes total 

Required: 

 Leveled texts  

Supplemental:  

  

 Phonics  
 Vocabulary  
 Fluency 
 Comprehension  

Word Study 
(5-15 minutes daily) 

Required: 

  

Supplemental:  

  

 Phonemic Awareness  
 Phonics 
 Vocabulary   

 
Implementation of the ELA curriculum is required and all resources used to deliver the curriculum must meet the criteria as evidence-based best practices in literacy. 
 

http://www.readwritethink.org/professional-development/strategy-guides/teacher-read-aloud-that-30799.html
http://www.readwritethink.org/professional-development/strategy-guides/shared-reading-opportunities-direct-30823.html
http://www.readwritethink.org/professional-development/strategy-guides/using-guided-reading-develop-30816.html?tab=2#tabs
http://www.readingrockets.org/article/word-study-instruction-k-2-classroom
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Core Writing Workshop 
Components 

District Resources Elements of Effective Writing Instruction 

Mini-lessons 
5 - 10  minutes 

Required: 

  

Supplemental: 

  

Connect – connect to past experiences including: prior 
lessons, mentor texts, experiences, writing piece, etc. (1-2 
min)  
Teach – explicitly teach a writing procedure, skill, strategy, or 
craft through one of the following: demonstration, guided 
practice, or showing examples in mentor texts (5-10 min) 
Engage –  provide opportunities to apply or use what has 
been taught (2-3 min) 
Link – Review the mini lesson in a way that launches students 
to action in their writing (1-2 min) 

Independent Writing  

20 to 40+  minutes 

Conferring occurs during Independent 
Writing 

Required: 

  

Supplemental: 

  

Writing daily.  self-select topics within a curriculum-based 
genre; confer with teacher and peers 

Sharing 
5 - 10 minutes 

Required: 

  

Supplemental: 

  

Students are given opportunities to share their writing 
pieces.  This time allows writers to learn from each other and 
to see/hear good examples of writing.  This time also allows 
for students to practice listening and speaking. 

 

Note: Daily Independent Reading is a district requirement within the 120 minute comprehensive literacy block.  The comprehensive literacy block should include 60 

minutes of reading and 60 minutes of writing workshop daily.   

https://docs.google.com/document/d/13G8KGdpwFECCT3Ln6iyLXLp0vOgS0nSIAAFgWzKqJiY/edit
https://drive.google.com/drive/folders/0B7ySRdiokOWPTmdLRUUxQWY1QzQ
http://www.readwritethink.org/professional-development/strategy-guides/supporting-students-they-read-30817.html
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Southern Tioga School District: Pacing Guide For ELA 

 Grade K Grade 1 Grade 2  Grade 3 

Module 1 

Reading: Building a Community of 
Readers 

Writing: Building a Community of Writers 

Reading: Building a Community of 
Readers 

Writing: Building a Community of 
Writers 

Reading: Building a Community of 
Readers 

Writing: Building a Community of 
Writers 

Making Meaning From Text & The 
Writing Process 

4 Weeks (Sept) 3 Weeks (Sept) 3 Weeks (Aug - Sept) 4 Weeks (Aug – Sept) 

Module 2 
Reading: Responding to Literature 

Writing: Narrative Writing 
Reading: Characteristics of Literature 

Writing: Narrative Writing 
Reading: Understanding Literature 

Writing: Narrative Writing 

Reading: Closely Reading & 
Responding to Literary Text 

Writing: Narrative Texts 

 7 Weeks (Oct - Nov)) 6  Weeks (Sept - Oct) 10 Weeks (Sept - Nov) 7 Weeks (Sept – Nov) 

Module 3 

Reading: Responding to Informational 
Texts 

Writing: Informational Writing 

Reading: Characteristics of 
Informational Texts 

Writing: Informational Writing 

Reading: Understanding Informational 
Texts 

Writing: Informational Writing 

Reading: Understanding 
Informational Texts 

Writing: Informational Texts 

8 Weeks (Nov - Jan) 7 Weeks (Nov - Jan) 10 Weeks (Nov - Feb) 7 Weeks (Dec - Jan) 

Module 4 

Reading: Comparing and 
Contrasting Texts 

Writing: Opinion and Research Writing 

Reading: Comparing and Contrasting 
Texts 

Writing: Opinion and Research Writing 

Reading: Comparing and Contrasting 
Texts 

Writing: Opinion and Research 
Writing 

Reading: Understanding Poetry 
Writing: Poems 

 6 Weeks (Feb - Mar) 6 Weeks (Feb - Mar) 10 Weeks (Feb - April) 3 Weeks (Jan) 

Module 5 

Reading: Understanding Poetry and 
Literature 

Writing: Narrative Writing 

Reading: Understanding Poetry and 
Literature 

Writing: Narrative Writing 
7 Weeks (Feb - April) 

Reading: Understanding Poetry and 
Literature 

Writing: Narrative Writing 
3 Weeks (April - May) 

Reading: Making Meaning From 
Multiple Texts 

Writing: Opinions 

5 Weeks (Mar - April) 7 Weeks (Feb – Mar) 

Module 6  

Reading: Reading to Learn 
Writing: Informational and Research 

6 Weeks (April - May) 

Reading: Reading to Learn 
Writing: Informational and Research 

 
7 Weeks (April - May) 

Reading: Reading to Learn 
Writing: Informational and Research 

3 Weeks (May - June) 

Review & Revisit 
2 Weeks (Mar-Apr) 

PSSA Assessment 
2 Weeks (April) 

Module 7    Conducting & Sharing Research 
4 Weeks (April – May) 
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Grade 1 Standards by Module 

Content 
Code 

ELA PA Core Standards 

Module 

1 2 3 4 5 6 7 
A
Y 

1.1 Foundational Skills 

CC.1.1.1.B 
Demonstrate understanding of the organization and basic features of print. 
• Recognize the distinguishing features of a sentence. 

        

CC.1.1.1.C 

Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 
• Distinguish long from short vowel sounds in spoken single-syllable words. 
• Count, pronounce, blend, and segment syllables in spoken and written words. 
• Orally produce single-syllable words, including consonant blends and digraphs. 
• Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single- syllable words. 
• Add or substitute individual sounds (phonemes) in one- syllable words to make new words. 

        

CC.1.1.1.D 

Know and apply grade-level phonics and word analysis skills in decoding words. 
• Identify common consonant diagraphs, final-e, and common vowel teams. 
• Decode one- and two-syllable words with common patterns. 
• Read grade-level words with inflectional endings. 
• Read grade- appropriate irregularly spelled words. 

        

CC.1.1.1.E 

Read with accuracy and fluency to support comprehension. 
• Read on-level text with purpose and understanding. 
• Read on-level text orally with accuracy, appropriate rate, and expression on successive readings. 
• Use context to confirm or self- correct word recognition and understanding, rereading as necessary. 

        

1.2 Reading Informational Text 

CC.1.2.1.A Identify the main idea and retell key details of text.   X ?  X   

CC.1.2.1.B Ask and answer questions about key details in a text.   X ?  X   

CC.1.2.1.C Describe the connection between two individuals, events, ideas, or pieces of information in a text.    X     

CC.1.2.1.E Use various text features and search tools to locate key facts or information in a text.    X  X   

CC.1.2.1.F Ask and answer questions to help determine or clarify the meaning of words and phrases in a text. X  X   X   

CC.1.2.1.G Use the illustrations and details in a text to describe its key ideas. X  X          

http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.2.1.A
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.2.1.B
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.2.1.C
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.2.1.E
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.2.1.G
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Content 
Code 

ELA PA Core Standards 

Module 

1 2 3 4 5 6 7 
A
Y 

CC.1.2.1.H Identify the reasons an author gives to support points in a text.   X    
X
  

    

CC.1.2.1.I Identify basic similarities in and differences between two texts on the same topic.    X   
 
X 

    

CC.1.2.1.J 
Use words and phrases acquired through conversations, reading, and being read to, and responding to texts, including 
words that signal connections and relationships between the words and phrases. 

X  X      

CC.1.2.1.K 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade‐level reading and 
content. 

X  X X  X   

CC.1.2.1.L Read and comprehend literary nonfiction and informational text on grade level, reading independently and proficiently. X  X X  X   

1.3 Reading Literature 

CC.1.3.1.A Retell stories, including key details, and demonstrate understanding of their central message.  X   X    

CC.1.3.1.B Ask and answer questions about key details in a text. X X   X    

CC.1.3.1.C Describe characters, settings, and major events in a story, using key details. ? X   X    

CC.1.3.1.D Identify who is telling the story at various points in a text.  X   X    

CC.1.3.1.E 
Explain major differences between books that tell stories and books that give information, drawing on a wide reading or 
range of text types. ? X X X X X   

CC.1.3.1.F Identify words and phrases in stories or poems that suggest feelings or appeal to the senses.  X   X    

CC.1.3.1.G Use illustrations and details in a story to describe characters, setting, or events. X X   X    

CC.1.3.1.H Compare and contrast the adventures and experiences of characters in stories.  X   X    

CC.1.3.1.I 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade‐level reading and 
content. X X  X X    

CC.1.3.1.J 
Use words and phrases acquired through conversations, reading, and being read to, and responding to texts, including 
words that signal connections and relationships between the words and phrases. X X  X X    

http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.2.1.H
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.2.1.I
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.2.1.K
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.3.1.A
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.3.1.B
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.3.1.C
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.3.1.D
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.3.1.H
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.3.1.I
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Content 
Code 

ELA PA Core Standards 

Module 

1 2 3 4 5 6 7 
A
Y 

CC.1.3.1.K Read and comprehend literature on grade level, reading independently and proficiently. X X  X X    

1.4 Writing 

CC.1.4.1.A Write informative/ explanatory texts to examine a topic and convey ideas and information. X  X   X   

CC.1.4.1.B Identify and write about one specific topic. X  X   X   

CC.1.4.1.C Develop the topic with two or more facts. X  X   X   

CC.1.4.1.D Group information and provide some sense of closure. X  X   X   

CC.1.4.1.E Choose words and phrases for effect. X  X   X   

CC.1.4.1.F.a 

Demonstrate a grade-appropriate command of the conventions of standard English grammar and usage. 
• Capitalize dates and names of people. 
• Use end punctuation; use commas in dates and words in series. 
• Spell words drawing on common spelling patterns, phonemic awareness, and spelling conventions. 

X  X   X   

CC.1.4.1.F.b 

Demonstrate a grade-appropriate command of the conventions of capitalization, punctuation, and spelling. 
• Capitalize dates and names of people. 
• Use end punctuation; use commas in dates and words in series. 
• Spell words drawing on common spelling patterns, phonemic awareness, and spelling conventions. 

X  X   X   

CC.1.4.1.G Write opinion pieces on familiar topics.    X     

CC.1.4.1.H Form an opinion by choosing among given topics.    X     

CC.1.4.1.I Support the opinion with reasons related to the opinion.    X     

CC.1.4.1.K Use a variety of words and phrases.    X     

CC.1.4.1.J Create an organizational structure that includes reasons and provides some sense of closure.    X     

http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.B
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.C
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.D
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.E
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.F.a
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.F.b
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.H
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.I
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.K
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Content 
Code 

ELA PA Core Standards 

Module 

1 2 3 4 5 6 7 
A
Y 

CC.1.4.1.L.a 

Demonstrate a grade-appropriate command of the conventions of standard English grammar and usage. 
• Capitalize dates and names of people. 
• Use end punctuation; use commas in dates and words in series. 
• Spell words drawing on common spelling patterns, phonemic awareness, and spelling conventions. 

   X     

CC.1.4.1.L.b 

Demonstrate a grade-appropriate command of the conventions of capitalization, punctuation, and spelling. 
• Capitalize dates and names of people. 
• Use end punctuation; use commas in dates and words in series. 
• Spell words drawing on common spelling patterns, phonemic awareness, and spelling conventions. 

   X     

CC.1.4.1.M Write narratives to develop real or imagined experiences or events. X X   X    

CC.1.4.1.N Establish “who” and “what” the narrative will be about. X X   X    

CC.1.4.1.O Include thoughts and feelings to describe experiences and events. X X  X X    

CC.1.4.1.P 
Recount two or more appropriately sequenced events using temporal words to signal event order and provide some sense 
of closure. X X   X    

CC.1.4.1.Q Use a variety of words and phrases. X X   X    

CC.1.4.1.R.a 

Demonstrate a grade-appropriate command of the conventions of capitalization, punctuation, and spelling. 
• Capitalize dates and names of people. 
• Use end punctuation; use commas in dates and words in series. 
• Spell words drawing on common spelling patterns, phonemic awareness, and spelling conventions. 

X X   X    

CC.1.4.1.R.b 

Demonstrate a grade-appropriate command of the conventions of capitalization, punctuation, and spelling. 
• Capitalize dates and names of people. 
• Use end punctuation; use commas in dates and words in series. 
• Spell words drawing on common spelling patterns, phonemic awareness, and spelling conventions. 

X X   X    

CC.1.4.1.T 
With guidance and support from adults and peers, focus on a topic, respond to questions and suggestions from peers and 
add details to strengthen writing as needed. X X   X    

CC.1.4.1.U With guidance and support, use a variety of digital tools to produce and publish writing including in collaboration with peers.  X X X X X   

CC.1.4.1.V Participate in individual or shared research projects on a topic of interest.    X  X   

http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.L.a
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.L.b
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.N
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.O
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.P
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.Q
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1
http://www.pdesas.org/Gateway/LessonPLans/?eligibleContent=CC.1.4.1.R.b
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Content 
Code 

ELA PA Core Standards 

Module 

1 2 3 4 5 6 7 
A
Y 

CC.1.4.1.W 
With guidance and support, recall information from experiences or gather information from provided sources to answer a 
question. 

   X  X   

CC.1.4.1.X 
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 

   X  X   

1.5 Speaking and Listening 

CC.1.5.1.A Participate in collaborative conversations with peers and adults in small and larger groups.        X 

CC.1.5.1.B 
Confirm understanding of a text read aloud or information presented orally or through other media by asking and answering 
questions about key details and requesting clarification if something is not understood. 

       X 

CC.1.5.1.C 
Ask and answer questions about what a speaker says in order to gather additional information or clarify something that is 
not understood 

       X 

CC.1.5.1.D Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly.        X 

CC.1.5.1.E Produce complete sentences when appropriate to task and situation.        X 

CC.1.5.1.F Add drawings or other visual displays when sharing aloud to clarify ideas, thoughts, and feelings.        X 

CC.1.5.1.G Demonstrate command of the conventions of standard English when speaking, based on Grade 1 level and content.        X 
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Grade 1 Module 1 Reading: Building a Community of Readers  

 
Unit Essential Question:  How does a learner driven reading community make me a better reader?  
Understanding: Learner driven readers support each other in developing reading strategies and habits focused on reading, understanding, and responding to text.  
 
Concept #1:Building a Community of Readers 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
What is a ‘learner driven’ reader? characteristics of a learner driven reader With prompting and support, engage in the following learner driven reading behaviors: 

● Identify their own reading preferences (genres, favorite authors, topics/themes, 
formats) 

● Self-select reading material that interests them 

What does it mean to be part of a 
learner driven reading community? 

reading community, collaboration, 
responsibility, expectations, teacher as 
driver vs. student as driver, shared control 
for learning, listen, share, participate 

Describes a learner driven reading community as teachers and students working together to 
share the responsibility of teaching and learning.  
 
Participate in co-creating classroom expectations for their learner driven reading community 
and hold each other accountable for meeting the agreed upon expectations. 
 
Participate in collaborative conversations with peers and adults in small and larger 
groups. (CC.1.5.1.A) 

How does our learner driven reading 
community work?  

basic procedures, arrival, transitions, 
whole group instruction, daily schedule, 
read aloud, shared reading, guided 
reading, independent reading, centers, 
anchor charts 

With support from anchor charts, describe the roles, responsibilities, parts and procedures for 
their learner driven reading community.  
 
With support from anchor charts, explain the daily reading schedule including read aloud, 
shared reading, guided reading, independent reading and centers.  

What are the procedures, routines, 
expectations for each part of our 
learner driven reading time? 

arrival, transitions, whole group 
instruction, shared reading, guided 
reading, independent reading, centers, 
expectations 

Explain the procedures/expectations for each component of the reading block (read aloud, 
shared reading, guided reading, independent reading).  
 
 

When are the students the driver?  guided reading, independent reading, 
centers,  partner work 

Identifies specific parts of the reading block in which the student controls most of the learning.  
 

When is the teacher the driver?  read aloud, shared reading, whole group 
instruction 

Identifies specific parts of the reading block in which the teacher controls most of the learning.  
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Concept #2: Talking to Learn 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

What is talking to learn? paraphrase, clarification, respectfully 
disagree, develop 

Engage in accountable talk strategies, listen, use and build on each others ideas, paraphrase 
and seek clarification, respectfully disagree, commit to conversation and develop the group’s 
understanding. 
 
Participate in collaborative conversations, with peers and adults, in small and larger 
groups. (CC.1.5.1.A) 

How do readers talk to each other? “turn and talk”, eye contact, listen, indoor 
voice 

With prompting and support, engage in multiple “turn and talk” opportunities throughout the 
day. 
 
Take turns sharing favorite parts of their book, parts that remind them of their own lives, or 
parts that they think might be interesting to their partner.  
 
Produce complete sentences when appropriate to task and situation. (CC1.5.1.E) 

How do readers ask and answer 
questions about what a reader says?  

gather additional information, clarify 
meaning 

Engage in asking questions, answering questions, and gathering information. 
 
Confirm understanding of a text read aloud or information presented orally or through 
other media by asking and answering questions about key details and requesting 
clarification if something is not understood. (CC.1.5.1.B) 
 
Ask and answer questions about what a speaker says in order to gather additional 
information or clarify something that is not understood. (CC.1.5.1.C) 

What do readers do to prepare to 
meet with their partners?  

prepare, practices, post-it notes, book Reread their text to practice fluency and to recall the parts they want to share and discuss.  
Put post-it notes on parts of their book that they want to share.  

           
 

Concept #3: Foundational Reading Skills (taught and applied throughout the year) 
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How is a book organized?  front cover, back cover, title, title page, 
spine, author, illustrator, dedication page, 
parts of text including beginning, end, and 
details 

Demonstrate understanding of the organization and basic features of print. (CC.1.1.1.B) 
 
 

What is a sentence?  sentence, uppercase/capital, lowercase, 
words, letters, spaces, end punctuation 

Recognize the distinguishing features of a sentence (e.g., first word, capitalization, 
ending punctuation). (CC.1.1.1.B) 

What is the difference between short 
vowel sounds and long vowel sounds?  

sound vs. letters, consonant, vowels  Distinguish long from short vowel sounds in spoken single-syllable words. (CC.1.1.1.C) 

https://docs.google.com/document/d/1_SKkHpJ9Rn--UiqrDgy3JwW4tAksChgzge7aWakpwtE/edit
http://old.newteachercenter.org/sites/default/files/global/documents/participation_structures/turn_talk_overview.pdf
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How are words broken into syllables?  syllables, blend, segment, consonant 
blends, digraphs  

Count, pronounce, blend, and segment syllables in spoken and written words. 
(CC.1.1.1.C) 
 
Segment spoken single-syllable words into their complete sequence of individual sounds 
(phonemes).  
 
Orally produce single-syllable words, including consonant blends and digraphs. 
(CC.1.1.1.C) 
 
Use knowledge that every syllable must have a vowel sound to determine the number of 
syllables in a printed sound.  

How do sounds work?  initial sounds, medial sounds, end 
sounds, consonant blends, digraphs 

Isolate and pronounce initial, medial vowel, final sounds (phonemes) in spoken single-
syllable words. (CC.1.1.1.C) 
 

How do digraphs help readers?  digraphs Identify common consonant digraphs. (CC.1.1.1.D) 
 

How do readers decode words?  decode, sound out, stretch out,  word 
attack strategies  

Identify a variety of word-attack strategies to decode one syllable words with common 
patterns. (CC.1.1.1.D) 
 

 
 

Concept #4: Reading Strategies 
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

What strategies do readers use to 
decode unknown words?  

word attack strategies: sound out, letter 
chunks (vowel combinations, word 
endings, digraphs) 

Identify a variety of word-attack strategies to decode one syllable words with common 
patterns. (CC.1.1.1.D) 

What strategies do readers use to 
comprehend the text?  

comprehend, storyline, illustrations, 
context, reread, predict, visualize, text-to-
self connection 

Use details from the illustrations to assist in understanding the story.  
 
Begin using predicting, visualizing and text-to-self connections to understand stories that they 
read or are read to them.  
 
Use context to confirm or self-correct word recognition and understanding, rereading 
as necessary. (CC.1.1.1.E) 

How does making predictions help me 
to understand the text? 

make predictions Look at the pictures and text features to help form predictions (what happens next).  While 
reading, revise the predictions or make new ones. 
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Concept #5: Reading Habits 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers explore and decide 
what kind of reader they are? 

traits Readers generate a list of personal reading traits. 

How do readers use the classroom 
library?  

classroom library, book browsing, 
independent reading, procedures for: 
book browsing, managing the library, 
checkout books, returning books 

Engage in the classroom library on a daily basis to self-select independent reading and book 
browsing.  
 
Hold themselves, and each other, accountable for following classroom library procedures, 
referencing an anchor chart as needed.  
 
Explain the difference between books for browsing and books for independent reading. 

How do readers choose a book that is 
“just right” for them? 

“just right book”, ‘five finger rule’ Explain and demonstrate how to use the ‘five finger rule’ for finding a ‘just right book’, 
referencing an anchor chart if needed.  
 
Select ‘just right book’ to read independently  with support as needed.  

What does independent reading look 
like in our community?  

silent reading, partner reading, quiet 
voices, stamina 

Students engage in self-selected, uninterrupted daily independent reading for at least 10 
minutes by the end of Module 1.  

How do readers select another book 
to keep their reading going 
independently? 

independent(ly) Use strategies to select an appropriate book independently. 

 
 

 

 
 
 
 
 
 
 
 
 
 
 

http://www.readbrightly.com/just-right-book-reading-levels-explained/
http://www.readingrockets.org/article/selecting-books-your-child-finding-just-right-books
http://www.readingrockets.org/article/selecting-books-your-child-finding-just-right-books
http://www.readbrightly.com/just-right-book-reading-levels-explained/
http://www.readbrightly.com/just-right-book-reading-levels-explained/
http://mrgisosroomtoread.blogspot.com/2013/04/raise-that-reading-stamina.html
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Grade 1 Module 1 Writing: A Writing Workshop Community  
 

Unit Essential Question: How does our writing community make me a better writer?  
Understanding: Writers utilize a variety of skills and strategies to support each other to write routinely over extended time frames and shorter time frames for a range of purposes and 

audiences. (CC.1.4.1.X) 
 
Concept #1: Building A Community of Writers 

Lesson Essential Question Know (Skills/Strategies/Concepts) Competencies (Demonstrate Understanding) 

What does it mean to be part of a 
‘learner driven’ writing community? 
 

community, listen, share, participate,  Orally describe the parts of their writing community.  
 
Explain how the parts of their writing community help to make them a better writer. 
  
Participate in collaborative conversations with peers and adults in small and 
larger groups. (CC.1.5.1.A) 
 

How do writers talk to each other?  turn and talk, eye contact, listen Comment productively 
 
Participate in collaborative conversations with peers and adults in small and 
larger groups. (CC.1.5.1.A) 
 

How do writers share their work?  author’s chair Describe people, places, things, and events with relevant details, expressing 
ideas and feelings clearly. (CC.1.5.1.D) 
 

What is a Writer’s Workshop?  
 

mini-lesson, independent writing, writing 
conference, sharing, author’s chair, 
anchor charts 

Identify parts of a writing workshop.  
 
Describe teacher’s role and writer’s role during each part. 
 
Engage in each part of writing workshop.  
 

What does a Writing Workshop look 
like and sound like? 
 

teacher’s role and student’s role in writing 

workshop 

Consistently follows taught procedures and contributes to establishing a Writer’s 
Workshop.  

How do writers learn from other 
writers?  

mentor texts, voice, types of writing and 
drawing 

Identify authors and mentor texts to inspire writing ideas. 

  
 
 
 

https://www.engageny.org/sites/default/files/resource/attachments/anchor_charts.pdf
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Concept #2: Writing Habits 
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

What do writers do in Writing 
Workshop?  

understand and follow the basic 
procedures for the following: whole group 
mini-lessons, teacher modeled writing, 
using the word wall, managing writing 
materials, drawing your story, partner 
sharing, teacher conferencing, clean-up, 
etc.  

With prompting and support engage in all aspects of Writing Workshop. 
 
Use anchor charts to help them follow procedures and apply mini-lessons to their writing. 
 
Orally describe the parts, procedures, and expectations of Writer’s Workshop.  
 

How do writers become independent?  manage the room, anchor charts, word 

wall, environment, peers 

Write everyday, following routines and managing their own tools and resources with the help 
of the classroom environment (e.g., anchor charts, word walls, Kid Crowns) 
 
Write a variety of types of texts (cards, books, list, etc.) 
 
Write routinely over shorter time frames (a single sitting or day or two) for a range or 
discipline-specific tasks, purposes, and audience. (CC.1.4.1.X) 

How do writers use the classroom 
environment?  

classroom environment, word wall, anchor 

charts, mentor texts 

Use their classroom environment (e.g., word wall, anchor charts, checklists, and mentor texts) 
to accurately use grade-appropriate capitalization, punctuation, spelling and improve overall 
quality of writing.  
 

How do writers solve problems?  solve problems, anchor charts, 

procedures for common problems 

Independently solve common writing workshop problems by using the classroom environment 

and peers (e.g., locating materials, self-selecting writing topics, stretching out unknown words) 

How do writers add on to a piece of 

writing from another day?  
strategies, add-to Use a variety of strategies to add onto previous writing (ie: reread writing from previous day, 

meet with writing buddy for feedback, apply mini-lessons or anchor charts, use editing 

checklist, etc.) 

 

Concept #3: Writing Quality 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers self-select a story 

topic?  

self-select, topics, meaningful, 

experiences  
Self-select writing topics that are meaningful to the writer. 

Recount two or more appropriately sequenced events using temporal words to signal 

event order and provide some sense of closure. (CC.1.4.1.P) 

How do writers get ideas from other 

books?  
mentor text Notice and try techniques and skills that published authors use.  

https://www.engageny.org/sites/default/files/resource/attachments/anchor_charts.pdf
https://www.engageny.org/sites/default/files/resource/attachments/anchor_charts.pdf
https://www.engageny.org/sites/default/files/resource/attachments/anchor_charts.pdf
https://www.engageny.org/sites/default/files/resource/attachments/anchor_charts.pdf
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use illustrations to 

support their message? 

illustrations, labels, speech bubbles, 

thought bubbles 
Identify how published authors use illustrations to support their message.  

Use illustrations,  labels, speech bubbles and thought bubbles to support their message. 

Add drawings or other visual displays when sharing aloud to clarify ideas, thoughts, 

and feelings. (CC1.5.1.F) 

How do writers use a variety of 

sentences to make their writing more 

interesting?  

variety, simple sentence, statement, 

questions, and commands 

Identify different types of sentences in mentor texts and explain how the author’s use impacts 

their message and the reader’s experience. 

How do writers make their stories 

come to life? 

illustrations, actions, labels, speech 

bubbles  
Use a variety of techniques in their daily writing to make their stories com to life 

● including what they are thinking, wondering, or feeling 

● illustration with actions, labels, speech bubbles, or thought bubbles 

  

Concept #4: Writing Conventions 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use pictures and 
words to tell their story? 

drawings, illustrations, words Use drawing/illustrations, and words to plan, tell, and share their story.  
 
Identify and write about one specific topic. (CC.1.4.1.B) 

How do writers correctly form letters? 
  

letters, line, circle,  Use correct letter formation in daily writing.  

What does writing look like? directional words: left, right, top bottom, 
before, after 

Demonstrate how writing flows from left to right and top to bottom and uses consistent 
spacing.  
Demonstrate a grade-appropriate command of the conventions of standard English 
grammar, usage, capitalization, punctuation, and spelling. (CC.1.4.1.R) 

How do writers spell unknown words?  sound stretching, word wall, known 
spelling patterns 

Use a variety of spelling strategies to spell unknown words including:  
● Apply taught phonetic patterns 
● Sound stretching/inventive spelling 
● Use of word wall and environmental print 

How do writers make sure known 
words are spelled correctly?  

word wall, spelling patterns Use word walls and anchor charts to spell known or irregular words correctly. 
 
Spell grade appropriate words correctly.  
 
Demonstrate a grade-appropriate command of the conventions of standard English 
grammar, usage, capitalization, punctuation, and spelling. (CC.1.4.1.R) 
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

When do writers use capital letters 
and lowercase letters?  

capital letters, lowercase letters, names of 
people, month  

Uses lowercase letters consistently.  
 
Capitalize the beginning of a sentence, the pronoun “I”, names of months, and names of 
people in daily writing.  
 
Demonstrate a grade-appropriate command of the conventions of standard English 
grammar, usage, capitalization, punctuation, and spelling. (CC.1.4.1.R) 

How does using correct punctuation 
make me a better writer?   

punctuation,  period, question mark, 
exclamation point, comma in date, simple 
sentence 

Identify mentor texts in which  punctuation impacts the author’s message and the reader’s 
experience.  
 
With prompting and support:  

● Use periods at the end of sentences.  
● Use punctuation in daily writing to impact style and meaning.   
● Use comma after day and before the year in dates. 
● Use simple sentences to tell their story.  

 
Demonstrate a grade-appropriate command of the conventions of standard English 
grammar, usage, capitalization, punctuation, and spelling. (CC.1.4.1.R) 

How do writers revise their writing?  revise, add-to, details Rereads their own writing out loud to themselves and to a writing partner for the purpose of 
‘adding to’ their illustrations and/or writing.  
 
Revises (adds to) their story with support. 

How do writers edit their writing?   proofread, reread punctuation, word wall 
words, high frequency words, edit 

Reread their own writing out loud to themselves and to a writing partner.  
Self-edit and peer edit (proofreads) for correct capitalization, end punctuation and known high 
frequency words.  
 
Demonstrate a grade-appropriate command of the conventions of standard English 
grammar, usage, capitalization, punctuation, and spelling. (CC.1.4.1.R) 
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Grade 1 Module 2 Reading: Understanding Literature 
 

Unit Essential Question: How do students read and respond to works of literature? (CC.1.3.1.K) 
Understanding: Readers use a variety of skills and strategies to read, understand, and respond to a variety of literature. (CC.1.1.1.E) 
 
 
Concept #1: Foundational Reading Skills (taught and applied throughout the year) 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

What is the difference between short 
vowel sounds and long vowel sounds?  

sound vs. letters, consonant, vowels  Distinguish long from short vowel sounds in spoken single-syllable words. (CC.1.1.1.C) 

How are words broken into syllables?  syllables, blend, segment, consonant 
blends, digraphs  

Count, pronounce, blend, and segment syllables in spoken and written words. 
(CC.1.1.1.C) 
 
Segment spoken single-syllable words into their complete sequence of individual sounds 
(phonemes)  
 
Orally produce single-syllable words, including consonant blends and digraphs. 
(CC.1.1.1.C) 
 
Use knowledge that every syllable must have a vowel sound to determine the number 
syllables in a printed sound.  
 

How do sounds work?  initial sounds, medial sounds, end 
sounds, consonant blends, digraphs 

Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken 
single-syllable words. (CC.1.1.1.C) 
 

How do digraphs help readers?  digraphs Identify common consonant digraphs. (CC.1.1.1.D) 
 

How do readers decode two syllable 
words?  

decode, sound out, two syllables  Decode one and two syllable words with common patterns. (CC.1.1.1.D) 
 

How do sight words help readers?  irregular spelling patterns, memorize Read grade appropriate irregularly spelled words. (CC.1.1.1.D) 
 

What are sentence parts?  simple sentence, parts of speech, 
subject, verb, action, common noun, 
proper noun, singular noun  

Identify common parts of a speech in a sentence (e.g., subject, verb, noun) 
 
In the context of their writing, use accurate parts of speech to write in complete sentences.   

What is a simple sentence?  simple sentence, subject, verb Use simple sentences in their daily writing.  
 
Identify the subject and verb in simple sentences.  
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers become fluent?  fluent, accurate, rate, expression, reread, 
repeated reading, easy reading, 
independent reading, practice 

Participates in activities that build fluency including: daily reading at their independent reading 
level, rereading familiar texts, buddy reading, sight word practice, audio assisted reading  
 
Begins to read on-level text orally with accuracy, appropriate rate, and expression on 
successive readings. (CC.1.1.1.E) 

 
 

Concept #2: Understanding Key Ideas & Details 
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers use story elements 
and key details  to retell stories? 

key details, retell, sequence, story 
elements (characters, setting, event), 
central message 

Describe characters, settings, and major events in a story, using key details. 
(CC.1.3.1.C) 
 
Retell stories, including key details, and demonstrate understanding of their central 
message or lesson. (CC.1.3.1.A) 

How do readers find a central 
message of a story?  

central message, lesson, part-to-whole 
relationship 

Explain what a central message is and how it differs from story details.  
 
Retell stories, including key details, and demonstrate understanding of their central 
message or lesson. (CC.1.3.1.A) 

What strategies do readers use to 
understand literature?  

strategies, visualize, make connections, 
clarify meaning,  retell the story, central 
message, ask and answer questions 

Identify and use a variety of strategies to understand and respond to a variety of literature 
including poems, stories, folktales, and fairy tales (e.g., visualize, make connections, retell, 
identify central message). 
 

How do readers visualize to help them 
understand the text?  

visualize, key details, images, events, 
characters, setting 

Describe orally or through drawings their visualization of key ideas and details in books that 
they read or that are read aloud.  

How do readers make connections to 
help them understand the text?  

types of connections: Text-to-self, text-to-
text, text-to-world 

Make text-to-text, text-to-self, and text-to-world connections to books that they read or that are 
read aloud.  
 

How do readers ask and answer 
questions to clarify the meaning of 
text?  

clarify meaning, different question types 
(in the text questions vs. in your head 
questions), text evidence, reread, picture 
clues 

Distinguish between ‘in the text’ questions and ‘in your head’ questions.  
 
Ask and answer questions about the passage using evidence from the text.  
 
Ask and answer questions about key details in a text. (CC.1.3.1.B) 

When do readers need to ask 
questions to help them understand the 
story? 

before, during, after, “I wonder…” Begin to notice when they get confused about the meaning and stop reading in order to clarify 
meaning.  
 
Ask and answer questions about key details in a text. (CC.1.3.1.B) 

 

https://www.pdesas.org/module/content/resources/4581/view.ashx
https://www.pdesas.org/module/content/resources/4581/view.ashx
https://www.teachervision.com/reading-comprehension/skill-builder/48791.html
https://docs.google.com/document/d/1f2W_imjOy5wgrQcq8iFsCmXD9pTFKlRvBP3odx7yBSo/edit
http://www.firstgradebuddies.com/2015/09/determining-central-message-and.html
http://www.firstgradebuddies.com/2015/09/determining-central-message-and.html
https://www.teachervision.com/reading-comprehension/skill-builder/48791.html
https://docs.google.com/document/d/1f2W_imjOy5wgrQcq8iFsCmXD9pTFKlRvBP3odx7yBSo/edit
https://docs.google.com/document/d/1f2W_imjOy5wgrQcq8iFsCmXD9pTFKlRvBP3odx7yBSo/edit
https://www.teachervision.com/skill-builder/reading-comprehension/48699.html
https://www.teachervision.com/skill-builder/reading-comprehension/48699.html
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Concept #3: Craft and Structure 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

What are different types of literature 
and how are they the same and 
different?  

stories, poems, folktales, fairy tales, 
purpose, structure  

Identify examples (including poems, stories, folk tales, fairy tales) and non-examples and 
explain why they are or are not types of literature.  
 
Compare/contrast the purpose and structure of each of the following types of literature: 
stories, poems, folktales, and fairy tales.  
 

How do readers know who is telling 
the story? 

author, point of view, pronoun “I”  Identify who is telling the story at various points in a text. (CC.1.3.1.D) 

What is descriptive language?  language, words, phrases, visualize, five 
senses (see ,taste, smell, hear, feel) 

Identify words and phrases in stories or poems that suggest feelings or appeal to the 
senses. (CC.1.3.1.F) 
 

How do readers use descriptive 
language to understand the text? 

character traits, characters’ feelings, 
personality, appearance, five senses, 
visualize  

Describe characters’ appearance, personality, and/or feelings orally, in writing, and/or through 
drawing.  
 
Identify words and phrases in stories or poems that suggest feelings or appeal to the 
senses. (CC.1.3.1.F) 

             
 

Concept #4: Integration of Knowledge and Ideas 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
 

How do illustrations and details help 
readers to describe characters, 
setting, and events? 

illustrations, events  Use illustrations and details in a story to describe characters, setting, or events. 
(CC.1.3.1.G) 

How can readers compare and 
contrast the adventures and 
experiences of characters in stories? 

compare, contrast, adventures, 
experiences 

Compare and contrast the adventures and experiences of characters in stories. 
(CC.1.3.1.H) 

How do readers share their 
understandings about stories/poems?  

conversations, book talks, because, for 
example, favorite part, share 

Use words and phrases acquired through conversations, reading and being read to and 
responding to text, including words that signal connections and relationships between 
the words and phrases. (CC.1.3.1.J) 
 
Use academic language to engage in conversations (e.g., I like when ____ because 
_____, I think it was ______ when ______ because _______, I disagreed with _____ 
because ______)  
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Concept #5: Vocabulary Acquisition and Use  

 
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers clarify what words 
mean?  

clarify, word reading vs. word meaning Determine or clarify the meaning of unknown and multiple meaning words and phrases 
based upon grade level reading and content. (CC.1.3.1.I) 
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Grade 1 Module 2 Writing: Narrative 

 
Unit Essential Question: How do writers share stories about themselves, their friends, and their family? 

Understanding: Writers use narrative writing to develop and communicate real or imagined experiences or events. (CC.1.4.1.M)    

Concept #1: Focus and Content of Narrative Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

What are the characteristics of a 

narrative? 

narrative, emotion, real vs. imagined, 

point of view, BME structure, events and 

experiences, characters, setting, 

dialogue, style 

Identify and describe the characteristics of a narrative (e.g.BME structure, characters, 

dialogue, setting, significant events, style) 

Identify  and describe characteristics of narrative in mentor texts (e.g. beginning/middle/end, 

characters, dialogue, setting, significant events, style) 

How do writers select a topic and stay 

focused?  
topic, focus,schema, prior knowledge, 

important details vs. non-important details 
Self-select a topic on a prior experience and write about it.  

Include information related to their topic in their illustrations and writing.  

How do writers focus on small 

moments?  

small moments, watermelon story vs. 

seed story, zoom in 
Identify the difference between a ‘small moment’ story and an ‘all about’ story.  

Write about a self-selected small moment.  

How do writers describe their 

characters?  

characters, description, physical traits, 

dialogue, speech bubbles,  

Identify how characters are described in mentor texts and attempt to use these techniques in 

their own writing.  

Establish who and what the narrative will be about. (CC.1.4.1.N) 

Use techniques to describe their characters in illustrations and writing (e.g., descriptive details, 

adjectives, dialogue, speech bubbles,  illustrations, labels) 

How do writers describe their setting? Setting, details, descriptive language, 

looks like, sounds like, adjectives, 

illustrations, labels, 

Identify how settings are described in mentor texts and attempt to use these techniques in 

their own writing.  

Use techniques to describe their setting in their storytelling, illustrations, and writing (e.g., 

descriptive details, adjectives, illustrations, labels) 

How do writers describe events?  significant events, logical order, 

beginning, middle, end,  
Identify how significant events are described in mentor texts and attempt to use these 

techniques in their own writing.  

How do writers include details to their 
stories?  

style, word choice, description, details, 
action, adjectives, labels, dialogue, action  

Identify techniques for adding details in mentor texts (e.g., descriptive language, dialogue, 
action, labels) and attempt to use some of these strategies in their own writing.  
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

Use a variety of linking words (and, the, but), sentence variety, and descriptive language  

Use a variety of words and phrases. (CC.1.4.1.Q) 

 

 

Concept #2: Organizational Structure of Narrative Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers plan their story?  brainstorm ideas,  BME structure and 

illustration, orally share, writing partner  

Use a variety of strategies to plan their writing (BME structure), illustrations, and/or orally 

sharing with a writing partner) and use these planning tools to guide their writing.  

 
How do writers begin their story?   beginning, lead sentence, characters, 

setting 

Identify strong beginnings  in mentor texts, notice how they introduce the characters, and 

setting, and attempt to use in their own stories  

Use a variety of sentence openers instead of relying on the same sentence starter. 

How do writers help the reader to 

follow the events in the story?  

sequence, series of events, 

beginning/middle/end, transition, signal 

words, (and, then, so) 

Recount two or more appropriately sequenced events using temporal words (such as 

and, then, so) to signal event order and provide some sense of closure. (CC.1.4.1.P) 

How do writers include details about 

what happened? 
details, labels, show not tell  The writer used pictures, labels, and/or words to give details. 

Uses descriptions and dialogue to develop a story.  

How do writers write a good ending to 

their story? 
closure Recount two or more appropriately sequenced events using temporal words to signal 

event order and provide some sense of closure. (CC.1.4.1.P) 

How do I write a title that matches my 

story? 
main idea, content Create  an interesting title that is  appropriate to my story. 
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Concept #3: The Style (Craft) of Writing Narrative Text 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

What does ‘writing style’ mean?  style, craft, unique, purpose, audience Describe writer’s style as what sets the writing apart and makes it unique. 

How do writers add style to their 

writing?  

word choice, sentence variety, 

punctuation, author’s purpose, audience 

Identify how authors use word choice to add style in mentor texts and attempt to apply some 

of those strategies to their own writing.  

Identify a purpose and audience for their narrative writing. Use a variety of words, sentences, 

and conventions that support the purpose and audience.  

Begin applying parts of speech (common nouns, proper nouns, verbs, adjectives) to the 

context of the daily writing and begin to:  

● Use frequently occurring nouns, verbs, and adjectives related to the topic and 

purpose 

● Form singular and regular plural patterns (/s/, /es/) in their writing when appropriate 

How do writers ‘show not tell’ the 

characters’ feelings?  

character appearance vs. feelings, 

emotions, facial expressions, thought 

bubble,  

Include thoughts and feelings to describe experiences and events. (CC.1.4.1.O) 

What are some different ways writers 
can begin sentences? 

sentence starter Use a variety of sentence openers instead of relying on the same sentence starter.  

How do writers use punctuation to add 
style to my writing? 

ellipsis, colon, question mark, exclamation 
point, period, dash 

Use a variety of punctuation (ellipsis, colon, question mark, exclamation point, period) to 
create style. 
 

How do text features add style to my 
writing? 

bold, italics, print size Use a variety of text features (bold, italics, print size) to create style. 

 

Concept #4:  Conventions of Narrative Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use proper 

capitalization to improve their writing?  

capitalization, uppercase, lowercase, 

proper nouns (names of people, places, 

and months), common nouns 

Capitalize dates and names of people. (CC.1.4.1.R) 

Capitalize the beginning of the sentence and the pronoun ‘I’.  

How do writers use proper punctuation 

to improve their writing?  

punctuation, period, question mark, 

exclamation point, ellipsis, and commas in 

a date and words in a series  

Use end punctuation; use commas in dates and words in a  series. (CC.1.4.1.R) 
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use correct spelling to 

improve their writing?  

spelling words, word wall, stretching out 

words  

Spell words drawing on common spelling patterns, phonemic awareness, and spelling 
conventions. (CC1.4.1.R) 
 
Uses all that is known about words and chunks of words (at, op, it, etc.) to help spell words.  
 
Spells all the word wall words accurately and uses the word wall (and charts or lists) to help 
spell other words.  
 
Stretch out unknown word spellings (inventive spelling).  

How do writers use proper grammar to 

improve their writing?  
present tense vs. past tense, grammar, 

proper nouns vs. common nouns, singular 

nouns plural nouns, subject, verb, 

adjectives 

Begin to identify common parts of speech including: proper nouns, common nouns, singular  
nouns, plural nouns, subject, verbs, adjectives 
 
Begin to apply these parts of speech to improve their daily writing.  
 
Distinguish between present and past tense and apply to their daily writing.  
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Concept #5: The Process of Writing 
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use the writing 
process?  

brainstorm ideas, draft, revise, edit, 
publish 

Explain the steps of the writing process and the purpose of each step.  
 
Use a writing process to produce numerous drafts and at least one published narrative piece.  

How do writers plan their writing?  plan, organize, graphic organizer, talk, 
BME structure 

Articulate, draw, and/or uses a BME to plan and organize their thoughts. 
 

How do writers revise their writing?  Reread, proofread, peer review, 
conference, revise vs. edit, editing caret, 
add details, add action, add dialogue, add 
transition words, clarify, change 
 

With guidance and support from adults and peers, focus on a topic, respond to 
questions and suggestions from peers and add details to strengthen writing as needed. 
(CC.1.4.1.T) 
 
With guidance and support, revise a piece of writing and/or illustrations (e.g., add details, add 
transition words, add action, add dialogue)  

How do writers edit their writing?  revise vs. edit, editing checklist, reread 
out loud, readability, spaces, handwriting, 
spelling, capitalization, punctuation, make 
sense, word walls, anchor charts 
 
 

With guidance and support, edit a piece of writing using resource such as a partner, editing 
checklists, and/or classroom environment (e.g., word wall and anchor charts).  
 
Use an editing checklist and/or partner to edit for: readability (spaces and handwriting), 
capitalization, punctuation, proper grammar including capitalization of the beginning of the 
sentence and  dates and names of people. (CC.1.4.1.R), and that the piece ‘makes sense’.  

How do writers use checklists to 
improve their writing? 

improve, checklist, edit, revise, reread, 
add to  

Re-read and re-think to add more details and precise vocabulary.  

Use an editing checklist to self-and peer edit for punctuation and known spelling words. 

How do writers work with a partner to 
improve their writing?  

peer conference, revise, editing checklist  With a partner, reread their work to each other, use an editing checklist, give feedback and 
reminders, use feedback to revise their work and ask each other questions.  

How do writers publish?  select, draft, publish,  audience With  guidance and support, choose a well developed piece from a collection of student’s 
narrative writing and edit, revise and display the selected piece. 
 
Follow classroom expectations for publishing at least one story by the end of the module.  

How do writers share their work with 
others?  

share, partner, read, publish, compliment, 
question, feedback  

Produce complete sentences when appropriate to task and situation. (CC.1.5.1.E) 
Engage in shared or interactive writing projects.  
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Grade 1 Module 3 Reading: Informational  

Unit Essential Question:  How do I read informational text to learn about a topic? 
Understanding: Readers utilize a variety of skills, strategies and text features to comprehend informational texts.   
 
Concept #1: Key Ideas & Details 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
What are characteristics of 
informational text? 

informational, non-fiction, fiction, real, fact 
vs. opinion, purpose 

Identify the purpose (to teach or inform) and characteristics of informational texts (e.g., factual  
and may contain some text features such as table of contents, photographs, realistic 
illustrations, diagrams, captions, glossary) 
 
Compare/Contrast characteristics of literature to characteristics of informational.  
 
Identify examples of informational mentor texts.  

Why do readers need to know how to 
read informational text? 

learner driven, characteristics of a learner 
driven reader, curiosity, inquiry, evidence  

Describe characteristics of a learner driven reader and how those characteristics relate to 
them.  
 
With prompting and support, engage in the following learner-driven reading behaviors:  

● Choose books that interest them during independent reading.  
● Choose topics they want to learn more about.  
● Discuss what they already know and want to know about a topic.  
● Discuss and mark their findings when they discover something new.  
● Read multiple texts on the same topic to gain more information.  
● Talk with partners about what they have learned from their reading and share 

evidence. 

What strategies do readers use to 
understand informational texts?  

preview text features, visualize, make 
connections (text-to-self, text, world), infer 
meaning, ask/answer questions, identify 
main idea and details 

Identify and use a variety of explicit reading strategies to understand informational texts 
including:  

● Preview text features before reading  
● Visualize key details and describe orally, in writing, and/or through drawing 
● Connect text to self, other texts, or the world (other content)  
● Infer meaning by using text clues and features 
● Ask and answer ‘in the text and in your head’ questions, citing evidence to support 

answers 
● Identify main idea and details  

How do readers use text features to 
identify facts and key details about a 
topic?  

fact vs. opinion, how to use a variety of 
text features including:  table of contents, 
photographs, realistic illustrations, 
diagrams, captions, labels, charts, 
headings, glossary, bold print 

Identify the difference between fact and opinion and how facts are presented in informational 
texts.  
 
Identify a variety of text features to:  

● Preview and review content before, during, and after reading 
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
● Use the illustrations and details in a text to describe its key ideas. (CC.1.2.1.G) 
● Use various text features and search tools to locate key facts or information in 

a text. (CC.1.2.1.E) 

How do readers ask and answer 
questions to understand what they 
have read? 

ask and answer questions, text evidence Ask and answer questions about key details in a text. (CC.1.2.1.B) 
 
Identify the reasons an author gives to support points in a text. (CC.1.2.1.H) 
 

How do readers make inferences?  inference, clues, prior knowledge, reading 
between the lines, infer  

Use prior knowledge, pictures,  and text clues to make inferences about what they have read 

How do readers identify the main 
idea?  

main idea, details  Identify the main idea and retell key details of the text. (CC1.2.1.A)  
 
Identify the reasons an author gives to support points in a text. (CC.1.2.1.H) 
Identify what the text is mostly about using text features (title, illustrations, headings) 
Understand that the key details support the main idea. 

 
 

Concept #2: Craft and Structure 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How is the information organized?  text structure, organized, introduction, 
body, topic/facts, closing, text structures 
including question/answer, topic/details, 
how-to, all about)  

Identifies a variety of text structure in texts nonfiction texts that are read to them and them 
(e.g., question/answer, topic/details, how-to, all about).  
 
Compare/Contrast the text structure of narrative (beginning, middle, end) and informational 
(introduction, body, closing)  
 

How do text features help me to read 
and understand the text? 

preview Use the illustrations and details in a text to describe its key ideas. (CC.1.2.1.G) 

           
 
Concept #3: Integration of Knowledge and Ideas 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do I compare information within a 
text? 

compare Describe the connection between two individuals, events, ideas, or pieces of 
information in a text. (CC.1.2.1.C) 

How do readers compare/contrast 
informational texts on the same topic?  

T-chart,venn diagram, purpose, main 
idea, key details, structure 

Use a graphic organizer to compare/contrast two informational texts on the same topic in 
regards to: purpose, main idea, key details, and text structure  
 
Identify basic similarities in and between two texts on the same topic. (CC.1.2.1.I) 



 

Southern Tioga School District July 2016                                                                                                                                                          30 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers gather information on 
one topic from many books?  

research, take notes, post-it notes Read (or be read to) multiple informational texts on the same topic.  
 
With prompting and support, record (individually or shared) information from multiple texts on 
the same topic (via graphic organizer, notes, post-it notes or digitally)  

 
 

Concept #4: Vocabulary Acquisition and Use  
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers share their new 
learning about a topic? 

topic Use words and phrases acquired through conversations, reading, and being read to, 
responding to texts, including words that signal connections and relationships 
between the words and phrases. (CC.1.2.1.J) 

How do readers clarify the meaning of 
unknown words?  

clarify meaning, multiple meaning words, 
text evidence, text features, context 

Ask and answer questions to help determine or clarify the meaning of words and 
phrases in a text. (CC.1.2.1.F) 
 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on grade-level reading and content (CC.1.2.1.K) by using a variety of strategies 
including:  

● word parts (e.g., -ed, -s, un-, pre-, -ful, -less) 
● text features 
● connections between the illustrations and the text  
● context 
● read life connections and background knowledge 
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Grade 1 Module 3 Writing: Informational  
 

Unit Essential Question: How do writers share their knowledge about a topic?  
Understanding: Writers utilize a variety of strategies to share their knowledge about a topic and convey ideas and information.  

 
Concept #1: Focus and Content of Informational Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

What are the characteristics of 

informational writing?  

information, knowledge, topic, teacher 

facts, focus, IBC structure (introduction, 

body, conclusion), text features, 

examples: reports, letters, newspaper, 

nonfiction books 

Identify and describe the characteristics of a informational writing and the IBC structure  (e.g. 

factual, topic, details, introduction, body, conclusion, text features) 

Compare/Contrast characteristics of narrative writing to informational writing.  

Identify  and describe characteristics of informational in mentor texts (e.g., purpose, 

introduction/body/conclusion, text features). 

Identify examples of a variety of informational writing (e.g., reports, letters, newspapers, 

nonfiction books). 

How do writers select a topic and stay 

focused?  

learner driven, interest, topic, focus, 

familiar, prior knowledge, important 

details vs. non-important details, fact vs. 

opinion 

Self-select a topic in which they are familiar and interested.  

Include factual information related to their topic in their illustrations and writing.  

Identify and write about one specific topic. (CC.1.4.1.B) 

How do writers gather information 

about a topic? 

purpose, audience, gather, record facts, 

credible, make lists, read multiple books 

on the same topic 

Gather information by reading books,making lists, recording facts or interviewing people. 

How do writers develop a topic and 

details?  
topic, main idea, heading, details Develop the topic with two or more facts. (CC.1.4.1.C) 

How do writers use text features to 

share important information?  

text features (table of contents, headings, 

diagrams, illustrations, captions, bold 

print, glossary),  

When appropriate to the purpose and task, include text features to organize and communicate 

key ideas and details (e.g., table of contents, headings, diagrams, illustrations, captions, bold 

print, glossary).  
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Concept #2: Organization of Informational Writing/Research  
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers organize their 
research?  

lists, notes, graphic organizers, headings, 
table of contents, introduction, body, 
conclusion, IBC structure 

Identify different organizational structures used by in mentor research texts.  

Compare/Contrast the organization of narrative writing vs. research writing.  

With prompting and support, organize their research/information into an IBC structure. 

How do writers tell, draw, and write 
information across pages? 

tell, draw, write, pages Use graphic organizers to plan their writing (web, list, sketch).  

Organize information across multiple pages.  

How do writers write a title that will 

match my writing? 
main idea, content Create interesting titles  that are appropriate to content. 

How do writers introduce their topic? introduce, lead techniques (statement, 
fact, question), capture the reader’s 
attention 

Identify different introduction techniques (e.g., statement, fact, question) used in mentor 
informational texts. 

Write an introduction that identifies the topic.  

How do writers use transition words 
and text features to organize their 
information?  

transition words (first, then, next, before, 
after, because, finally), headings 

Identify transition techniques (transition words, pages, headings) and text features used 
mentor informational texts.  

Frequently use transition words to organize their information related to the topic in a logical 
order. 

How do writers write a conclusion?  conclude, end Identify different closure techniques used in mentor informational texts.  

Group information and provide some sense of closure. (CC.1.4.1.D) 

 

 

 

 

 

Concept #3: The Style/Voice (Craft) of Informational Writing/ Research 
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers add style to 
informational writing?   

style title, word choice, text features, 
sentence variety, punctuation 

Identify different techniques used in mentor research texts (e.g., use of text features, precise 
word choice, sentence variety) and describe its impact on the reader and/or message.  

Attempt to use style techniques identified in mentor texts in their own writing.  
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How does word choice make writing 
more interesting?  

descriptive language, proper nouns, 
verbs, definitions, content words  

Identify how authors use word choice, including content words, and its impact on the reader 
and/or message.  

Use word variety, precise words and content words in their writing.  

Chose words and phrases for effect. (CC.1.4.1.E) 

How do writers use a variety of 
sentences to make their writing more 
interesting?  

sentence variety, simple sentences, 
compound sentences, combine 
sentences with ‘and’  

Identify sentence variety in mentor texts and describe its impact on the reader and/or 
message.  

Distinguish between simple and compound sentences.  

Use descriptive language, content vocabulary and simple conjunctions (e.g., and, but, or) 
within the context of their writing.  

Use a variety of sentence openers instead of relying on the same sentence starter. 

How do writers use punctuation to 
make their writing more interesting?  

ellipsis, colon, question mark, exclamation 

point, period, dash, comma in series 
Identify how punctuation is used in mentor texts to add style and interest.  

Attempt to use a variety of punctuation (ellipse, colon, question mark, exclamation point, 

period, dash, comma in a series) to add style and interest to their writing.  

 

 

 

 

 

 

 

Concept #4:  Conventions of Informational \Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use capitalization to 

improve their writing?  
capitalization, uppercase, lowercase, 

proper nouns (names of people, places, 

and months), common nouns 

Capitalize dates and names of people. (CC.1.4.1.R) 

Capitalize the beginning of the sentence and the pronoun ‘I’.  

How do writers use punctuation to 

improve their writing?  

punctuation, period, question mark, 

exclamation point, ellipsis, and commas in 

a date and words in a series, dash 

Use end punctuation; use commas in dates and words in a  series. (CC.1.4.1.R) 
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use correct spelling to 

improve their writing?  

spelling words, word wall, stretching out 

words,  

Spell words drawing on common spelling patterns, phonemic awareness, and spelling 
conventions. (CC1.4.1.R) 
 
Uses all that is known about words and chunks of words (at,op, it, etc.) to help spell words.  
 
Spells all the word wall words accurately and uses the word wall (and charts or lists) to help 
spell other words.  
 
Stretch out unknown word spellings (inventive spelling).  

How do writers use proper grammar to 

improve their writing?  
grammar, present tense vs. past tense, 

proper noun vs. common nouns, singular 

nouns, plural nouns, subject, verb, 

adjectives, verbs 

Begin to identify common parts of speech including: proper nouns, common nouns, singular  
nouns, plural nouns, subject, verbs, adjectives 
 
Begin to apply these parts of speech to improve their daily writing.  
 
Distinguish between present and past tense and apply to their daily writing.  
 

 
 
Concept #5: The Process of Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
How do writers use the writing 
process?  

brainstorm ideas, draft, revise, edit, 
publish 

Explain the steps of the writing process and the purpose of each step.  
 
Use a writing process to produce numerous drafts and at least one published narrative piece.  

How do writers plan their writing?  plan, organize, graphic organizer, talk Articulate, draw, and/or uses a graphic organizer to plan and organize their thoughts. 
 

How do writers revise their writing?  reread, proofread, peer review, 
conference, revise vs. edit, editing caret, 
add details, add action, add dialogue, add 
transition words, clarify, change 
 

With guidance and support from adults and peers, focus on a topic, respond to 
questions and suggestions from peers and add details to strengthen writing as needed. 
(CC.1.4.1.T) 
 
With guidance and support, revise a piece of writing and/or illustrations (e.g., add details, add 
transition words, add action, add dialogue)  
 

How do writers edit their writing?  revise vs. edit, editing checklist, reread 
out loud, readability, spaces, handwriting, 
spelling, capitalization, punctuation, make 
sense, word walls, anchor charts 
 

With guidance and support, edit a piece of writing using resource such as a partner, editing 
checklists, and/or classroom environment (e.g., word wall and anchor charts).  
 
Use an editing checklist and/or partner to edit for: readability (spaces and handwriting), 
capitalization, punctuation, proper grammar including capitalization of the beginning of the 
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

 sentence and  dates and names of people. (CC.1.4.1.R), and that the piece ‘makes sense’.  

How do writers use checklists to 
improve their writing? 

improve, checklist, edit, revise, reread, 
add to  

Re-read and re-think to add more details and precise vocabulary.  

Use an editing checklist to self-and peer edit for punctuation and known spelling words. 

How do writers work with a partner to 
improve their writing?  

peer conference, revise, editing checklist  With a partner, reread their work to each other, use an editing checklist, give feedback and 
reminders, use feedback to revise their work and ask each other questions.  

How do writers publish?  select, draft, publish,  audience With  guidance and support, choose a well developed piece from a collection of student’s 
narrative writing and edit, revise and display the selected piece. 
 
Follow classroom expectations for publishing at least one story by the end of the module.  
 

How do writers share their work with 
others?  

share, partner, read, publish, compliment, 
question, feedback  

Produce complete sentences when appropriate to task and situation. (CC.1.5.1.E) 
 
Engage in shared or interactive writing projects.  
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Grade 1 Module 4 Reading: Comparing and Contrasting Texts 

 
Unit Essential Question:  How does comparing and contrasting a variety of texts help the reader to understand text structures and meaning? 
Understanding: Comparing a variety of texts helps readers understand diverse perspectives, text features, and genres.   
 
Concept #1: Key Ideas & Details 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
How can readers decide if a book tells 
a story or gives information? 

literature, fiction, nonfiction, informational, 
text features, text structures, evidence 

Explain major differences between books that tell stories and books that give 
information, drawing on a wide reading or range of text types. (CC.1.3.1.E) 
 
Identify texts as literature or informational and cite evidence to support their classification.  

What strategies do readers use to 
understand texts?  

preview text, visualize, make connections, 
infer meaning, ask/answer questions, 
identify central message/main idea and 
key details 
 
 

Identify and use a variety of explicit reading strategies to understand informational texts 
including:  

● Preview text features before reading  
● Visualize key details and describe orally, in writing, and/or through drawing 
● Connect text to self, other texts, or the world (other content)  
● Infer meaning by using text clues and features 
● Ask and answer ‘in the text and in your head’ questions, citing evidence to support 

answers 
● Identify main idea and details  

How do readers compare two stories?  compare/contrast, similar, different, T-
chart, venn diagram, compare/contrast 
matrix, author’s purpose, story elements 
(setting, characters, events, 
problem/solution), central message, text 
structure, comparison language: alike, the 
same as, is different then, however, 
although, as well as, on the other hand  

Describe characters, settings, and major events in a story, using key details. 
(CC.1.3.1.C) 
 
Retell stories, including key details, and demonstrate understanding of their central 
message or lesson. (CC.1.3.1.A) 
 
Ask and answer questions about key details in a text. (CC.1.3.1.B) 
 
Use illustrations and details in stories to compare and contrast characters, settings, or 
events. (CC.1.3.1.G) 
 
Compare and contrast the adventures and experiences of characters in stories. 
(CC.1.3.1.H) 

How do readers compare two 
nonfiction texts?  

key details, main idea, text structure, text 
features 

Identify the main ideas and retell key details of text. (CC.1.2.1.A) 
 
Ask and answer questions about key details in a text. (CC.1.2.1.B) 
 
Use various text features and search tools to locate key facts or information in a text. 
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
(CC.1.2.1.E) (labels, title, heading, captions, table of contents, index, glossary) 
 
Describe the connection between two individuals, events, ideas, or pieces of 
information in a text? (CC.1.2.1.C) 
 
Compare and contrast basic similarities and differences between two texts on the same 
topic. (CC.1.2.1.I) 

 

 

Concept #2: Craft and Structure 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers know who is telling 
the story?  

point of view, perspective, dialogue Identify who is telling the story in books they read and are read to, citing evidence from the 
text such as the use of proper nouns or pronouns.  
 

How does the point of view impact the 
story?  

point of view, perspective, one-sided  Describe the relationship between the author’s point of view and the story’s message.  
 
Retell a familiar a familiar story though an alternative point of view (Example: The Three Little 
Pigs retold through the Wolfe’s point of view).  

How do readers compare the craft and 
structure of stories and poems?  

craft, style, structure, organization, word 
choice, sentence variety, punctuation, 
mood 

Compare/contrast two pieces of literature and/or stories and identify similarities and 
differences.  

How do readers compare the craft and 
structure of two informational texts?  

craft, style, structure, organization, text 
features, word choice, sentence variety, 
punctuation  

Compare/contrast two pieces of informational texts and identify similarities and differences.  

           
 

 
 
 
 
 
Concept #3: Integration of Knowledge and Ideas 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

Why do readers read a variety of 
texts?  

variety, perspective, opinions, to learn 
about: self, others, and the world, develop 
empathy 

Read, and are read to, a variety of literature on different topics and from diverse backgrounds.  
 
Articulate text-to-self, text-to-text, and text-to-world connections from a variety of texts.  
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers form an opinion about 
what they read?  

form an opinion, perspective, point of 
view, cite evidence 

Read, and be read to, a variety of texts on the same topic to form an opinion, gain new 
perspectives, and form new ideas.  
 
Compare/contrast two pieces of literature and form an opinion about which text is their 
favorite. Share their opinion in writing, citing evidence to support their opinion.  
 
Read, and be read to, multiple informational texts on the same topic and form an opinion on 
that topic. Share their opinion in writing, citing evidence to support their opinion.  

How do readers compare a story and 
informational text on the same topic?  

main idea vs. theme, key details, text 
structure, author’s purpose, genre 

Compare and contrast the purpose, point of view, text structures, features, and style of a piece 
of literature and informational text on the same topic (Example: Henry and Mudge vs. All 
About Dogs) 

How do readers compare the craft and 
structure of two stories/poems?  

craft, style, structure, organization, central 
message, author’s purpose  

Compare/contrast a story and poem on the same theme (i.e., a poem about friendship vs. a 
story about friendship).  

 
 

Concept #4: Vocabulary Acquisition and Use  
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers clarify the meaning of 
unknown words?  

clarify meaning, multiple meaning words, 
text evidence, text features, context, 
prefix and suffix 

Ask and answer questions to help determine or clarify the meaning of words and 
phrases in a text. (CC.1.2.1.F) 
 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on grade-level reading and content (CC.1.2.1.K) by using a variety of strategies 
including:  

● word parts (e.g., -ed, -s, un-, pre-, -ful, -less) 
● text features 
● connections between the illustrations and the text  
● context and picture clues 
● read life connections and background knowledge 

How do readers have a conversation 
to compare and contrast a variety of 
texts? 

conversation, variety, comparison 
language: alike, the same as, is different 
then, however, although, as well as, on 
the other hand  

Use words and phrases acquired through conversations, reading, and being read to, 
responding to text, including words that signal connections and relationships between 
the words and phrases. (CC.1.2.1.J) 
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Grade 1 Module 4 Writing: Opinion 
 

Unit Essential Question: How do writers convince their readers? 
Understanding: Writers support their opinions with reasons in order to convince readers to agree with their beliefs about a topic.   

 

Concept #1: Focus and Content of Opinion Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

What are the characteristics of opinion 

writing?  

opinion, judgment, opinion vs. 

persuasion, position, convince, disagree, 

agree, persuade, persuasion techniques, 

defend, compare, tone, examples: book, 

movie and toy reviews 

Identify characteristics of opinion writing (e.g., to share writer’s opinion, provide reasons, 

introduction, closing).  

Compare/contrast characteristics of opinion writing to narrative and informational.  

Identify and describe characteristics of opinion writing in mentor texts (e.g., state an opinion, 

provide supporting reasons/evidence, closing)  

Identify examples and nonexamples of opinion writing (e.g., book/ movie/ toy reviews)  

How do writers develop an opinion 

with supporting reasons?  

brainstorm, list, collections, write what you 

care about, identifying problems and 

ideas, state your opinion, gather reasons, 

provide supporting reasons  

Identify different ways in which authors develop their opinion and provide supporting reasons 

in mentor texts.  

Form an opinion by choosing among given topics. (CC.1.4.1.H) 

Support the opinion with reasons related to the opinion. (CC.1.4.1.I) 

Tell and write their opinion with support details about their favorite book, things, places and/or 

life events.  

Attempt to use opinion techniques used in mentor texts to their own writing.  

How do writers stay focused?  topic, focus, plan, graphic organizer, list, 

rank, reasons, phrases, important vs. 

unimportant information  

Identify and write about one specific topic. (CC.1.4.1.B) 

Distinguish between important and unimportant information  

How do writers introduce their 

opinion?  
introduce opinion Identify different ways in which authors state their opinion and attempt to use these strategies 

in their own writing.  

How do writers decided what is 

important enough to include in their 

opinion? 

graphic organizer, phrase, reason, rank Produce a graphic organizer that includes reasons for the opinion. 

http://writestepswriting.com/Portals/0/newsletters/pdf/OpinionChart.pdf
http://writestepswriting.com/Portals/0/newsletters/pdf/OpinionChart.pdf
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use illustration, 

captions, and labels in my writing? 
illustration, caption, label Include illustrations, captions, and labels in writing. 

 

 

 Concept #2: Organizational Structure of Opinion Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers add style to 
informational writing?   

style, title, word choice, text features, 
sentence variety, punctuation 

Identify different techniques used in mentor research texts (e.g., use of text features, precise 
word choice, sentence variety) and describe its impact on the reader and/or message.  

Attempt to use style techniques identified in mentor texts in their own writing.  

How do writers organize their 

opinions?  

plan, OREO structure, state their opinion, 

provide reasons, closing, title 
Articulate, draws, and/or use the OREO structure to plan and organize their opinion writing.  

Create an organizational structure that includes reason and provides some sense of 

closure. (CC.1.4.1.J) 

How do writers get their reader’s 

attention? 
lead sentence, audience, catchy  Identify mentor opinion texts with catchy lead sentences.  

Attempt to use a variety of lead sentences (e.g., statement, fact, question) 

How do writers state their opinion? introduction, state Identify how authors state their opinion in mentor texts and attempt these strategies in their 

own writing.  

Form an opinion by choosing among given topics. (CC.1.4.1.H) 

How do writers organize their 

reasons? 
body, logical,  transitional words (first, 

then, next, before, after, for example, in 

order to, because, finally), evidence, 

ranking reasons 

Identify how authors organize their opinion writing and attempt these strategies in their own 

writing.  

Use transition words to logically organize reasons to support the opinion.  

Create an organizational structure that includes reason and provides some sense of 

closure. (CC.1.4.1.J) 

How do writers write a conclusion?  conclusion, end, closing, restate opinion  Repeat your opinion and the main reason 

Create an organizational structure that includes reason and provides some sense of 

closure. (CC.1.4.1.J) 

 

http://www.scholastic.com/teachers/sites/default/files/posts/u133/pdfs/persuasive_writers_remember_their_oreos_1_1.pdf
http://www.scholastic.com/teachers/sites/default/files/posts/u133/pdfs/persuasive_writers_remember_their_oreos_1_1.pdf
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Concept #3: The Style/Voice (Craft) of Opinion Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers add style to opinion 
writing?   

style, title, word choice, text features, 
sentence variety, punctuation 

Identify different techniques used in mentor opinion texts (e.g., use of text features, precise 
word choice, sentence variety) and describe its impact on the reader and/or message.  

Attempt to use style techniques identified in mentor texts in their own writing.  

How does word choice make writing 
more convincing?  

descriptive language, proper nouns, 
verbs, definitions, content words, opinion 
words and phrases 

Identify how authors use word choice, including content words and opinion words and 
phrases, to share their opinion.  

Use word variety, precise words and content words in their writing.  

Chose words and phrases for effect. (CC.1.4.1.E) 

How do writers use a variety of 
sentences to convince the reader?  

sentence variety, simple sentences, 
compound sentences, combine 
sentences with ‘and’  

Identify sentence variety in mentor texts and describe its impact on the reader and/or 
message.  

Distinguish between simple and compound sentences.  

Use descriptive language, content vocabulary and simple conjunctions (e.g., and, but, or) 
within the context of their writing.  

Use a variety of sentence openers instead of relying on the same sentence starter. 

How do writers use punctuation to 
convince the reader?  

ellipsis, colon, question mark, 

exclamation point, period, dash, commas 

in series 

Identify how punctuation is used in mentor texts to make it more convincing.  

Attempt to use a variety of punctuation (ellipse, colon, question mark, exclamation point, 

period, dash, comma in a series) to make writing more convincing.  

How do writers use text features to 
convince the reader?  

text features (bold, large print, diagrams, 

charts, graphs, photos) 
Identify how text features are used in mentor texts to make it more convincing.  

Attempt to use text features appropriate to the topic  to make writing more convincing 

  

Concept #4:  Conventions of Opinion Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use capitalization to 

improve their writing?  

capitalization, uppercase, lowercase, 

proper nouns (names of people, places, 

and months), common nouns 

Capitalize dates and names of people. (CC.1.4.1.R) 

Capitalize the beginning of the sentence and the pronoun ‘I’.  

How do writers use punctuation to punctuation, period, question mark, Use end punctuation; use commas in dates and words in a  series. (CC.1.4.1.R) 

http://www.scholastic.com/teachers/sites/default/files/posts/u133/pdfs/opinion_words_and_phrases.pdf
http://www.scholastic.com/teachers/sites/default/files/posts/u133/pdfs/opinion_words_and_phrases.pdf
http://www.scholastic.com/teachers/sites/default/files/posts/u133/pdfs/opinion_words_and_phrases.pdf
http://www.scholastic.com/teachers/sites/default/files/posts/u133/pdfs/opinion_words_and_phrases.pdf
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

improve their writing?  exclamation point, ellipsis, and commas in 

a date and words in a series, dash 

How do writers use correct spelling to 

improve their writing?  

spelling words, word wall, stretching out 

words,  

Spell words drawing on common spelling patterns, phonemic awareness, and spelling 
conventions. (CC1.4.1.R) 
 
Uses all that is known about words and chunks of words (at,op, it, etc.) to help spell words.  
 
Spells all the word wall words accurately and uses the word wall (and charts or lists) to help 
spell other words.  
 
Stretch out unknown word spellings (inventive spelling).  

How do writers use proper grammar to 

improve their writing?  
grammar, present tense vs. past tense vs. 

future tense, proper nouns vs. common 

nouns, singular nouns, plural nouns, 

subject, verb, adjectives, verbs, pronouns 

Begin to identify common parts of speech including: proper nouns, common nouns, singular  
nouns, plural nouns, subject, verbs, adjectives 
 
Begin to apply these parts of speech to improve their daily writing.  
 
Distinguish between present, past, and future tense and apply to their daily writing.  
 

 
 
Concept #5: The Process of Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
How do writers use the writing 
process?  

brainstorm ideas, draft, revise, edit, 
publish 

Explain the steps of the writing process and the purpose of each step.  
 
Use a writing process to produce numerous drafts and at least one published narrative piece.  

How do writers plan their writing?  plan, organize, graphic organizer, talk Articulate, draw, and/or uses a graphic organizer to plan and organize their thoughts. 
 

How do writers revise their writing?  reread, proofread, peer review, 
conference, revise vs. edit, editing caret, 
add details, add action, add dialogue, add 
transition words, clarify, change 
 

With guidance and support from adults and peers, focus on a topic, respond to 
questions and suggestions from peers and add details to strengthen writing as needed. 
(CC.1.4.1.T) 
 
With guidance and support, revise a piece of writing and/or illustrations (e.g., add details, add 
transition words, add action, add dialogue)  
 

How do writers edit their writing?  revise vs. edit, editing checklist, reread 
out loud, readability, spaces, handwriting, 

With guidance and support, edit a piece of writing using resource such as a partner, editing 
checklists, and/or classroom environment (e.g., word wall and anchor charts).  
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
spelling, capitalization, punctuation, make 
sense, word walls, anchor charts 
 
 

 
Use an editing checklist and/or partner to edit for: readability (spaces and handwriting), 
capitalization, punctuation, proper grammar including capitalization of the beginning of the 
sentence and  dates and names of people (CC.1.4.1.R), and that the piece ‘makes sense’.  

How do writers use checklists to 
improve their writing? 

improve, checklist, edit, revise, reread, 
add to  

Re-read and re-think to add more details and precise vocabulary.  

Use an editing checklist to self-and peer edit for punctuation and known spelling words. 

How do writers work with a partner to 
improve their writing?  

peer conference, revise, editing checklist  With a partner, reread their work to each other, use an editing checklist, give feedback and 
reminders, use feedback to revise their work and ask each other questions.  

How do writers publish?  select, draft, publish,  audience With  guidance and support, choose a well developed piece from a collection of student’s 
narrative writing and edit, revise and display the selected piece. 
 
Follow classroom expectations for publishing at least one story by the end of the module.  
 

How do writers share their work with 
others?  

share, partner, read, publish, compliment, 
question, feedback  

Produce complete sentences when appropriate to task and situation. (CC.1.5.1.E) 
 
Engage in shared or interactive writing projects.  
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Grade 1 Module 5 Reading: Poetry 
 

Unit Essential Question: How do readers read and understand poetry?  
Understanding: Readers use elements of poetry and reading strategies to understand poetry.  
 
Concept #1: Key Ideas & Details 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
What are characteristics of poetry?  a type of literature, author’s purpose, 

structure, rhyming vs. non rhyming, 
rhythm, repetition of 
sounds/words/phrases 

Identify examples of poetry and describe their characteristics.  
 
Compare/contrast poems from other types of literature and informational texts.  

How do readers read poetry?  reread, rhythm, rhyme, beat, accuracy, 
fluency, expression, syllable structure, 
stanzas, punctuation 

Apply syllable structure, punctuation, stanza, rhythm and rhyme to read poetry with 
expression, fluency, and accuracy.  
 
After multiple ‘warm readings’ with guidance and support, read poetry out loud with fluency, 
accuracy, and expression.  

How do readers make sense of 
figurative language?  

figurative language, similes, metaphors, 
imagery, personification, alliteration, 
onomatopoeia, infer meaning 

Identify the use of figurative language (e.g., similes, metaphors, personification, alliteration) in 
mentor poems and explain the author’s intended message.  
 
Attempt the use their own similes, metaphors, personification, alliteration, and onomatopoeia 
within the context of their own storytelling and writing.  

What strategies do readers use to 
understand poetry?  

visualize, imagery, make connections, 
infer meaning, ask/answer questions, 
identify central message/main idea and 
key details 
 
 

Identify and use a variety of explicit reading strategies to understand poetry  including:  
● Preview text features before reading  
● Visualize key details and describe orally, in writing, and/or through drawing 
● Connect text to self, other texts, or the world (other content)  
● Infer meaning by using text clues and features 
● Ask and answer ‘in the text and in your head’ questions, citing evidence to support 

answers 
● Identify main idea and details  

How do readers identify the central 
message of a poem?  

key details, infer meaning, similes, 
metaphors, imagery, personification, 
onomatopoeia, central message 

Identify the author’s intended message by understanding the use of figurative language (e.g., 
similes, metaphors, personification, alliteration, and onomatopoeia).  
 
Attempt to use their similes, metaphors, personification, alliteration, and onomatopoeia within 
the context of their own storytelling and writing.  
 
Retell stories, including key details, and demonstrate understanding of their central 
message or lesson. (CC.1.3.1.A) 

How do readers ask and answer 
questions to clarify the meaning of 

clarify meaning, ask questions, answer 
questions, different question types (in the 

Distinguish between ‘in the text’ questions and ‘in your head’ questions.  
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
poems? text questions vs. in your head 

questions), cite evidence, key details 
 
Ask and answer questions about key details in a text. (CC.1.3.1.B) 

 
 
 
 
 
 
 
 
Concept #2: Craft and Structure 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

What are different forms of poetry?  
 

couplet, acrostic, circle, cinquain Recognize forms of poetry and identify their characteristics and patterns including:  
- Couplet - a two line poem with each line ending with a rhyming word 
- Acrostic - first letters of each line spell out a word 
- Circle - a poem that begins and ends with the same phrase 
- Cinquain - 5 lines (1 word, 2 words, 3 words, 2 words, 1 word) 

 
Identify their favorite form of poetry and describe characteristics of that form.  

How do authors add rhythm and 
rhyme in poetry? 

rhythm vs. rhyme, syllable, repetition of 
words/sounds/phrases, punctuation, white 
space 
 

Distinguish between rhythm (the pattern or beat) and rhyme (identical or very similar recurring 
final sounds in words usually at the end of lines of a poem). 
 
Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 
(CC.1.1.1.C) 

What is figurative language? figurative language (word or phrase that 
does not have its normal everyday, literal 
meaning. It is used by the writer for the 
sake of comparison or dramatic effect), 
examples of figurative language: similes, 
metaphors, personification, alliteration, 
onomatopoeia  

Identify examples of figurative language in mentor texts (e.g., personification, alliteration, 
similes and metaphors) and explain the author’s intended meaning 
 
Attempt to use figurative language (e.g., personification, alliteration, similes, and metaphors) 
in their own writing.  
 
Identify words and phrases in stories or poems that suggest feelings or appeal to the 
senses. (CC.1.3.1.F) 
 

How can readers tell who is telling the 
poem?  

point of view, perspective, pronouns, 
proper nouns 

Identify who is telling the story at various points in a text. (CC.1.3.1.D) 
 
Cite evidence from the text to determine the author’s point of view (e.g., pronouns, proper 
nouns, sentence order, word order). 
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do authors add style to their 
poetry?  

punctuation, white space, imagery, 
figurative language (personification, 
alliteration, similes, metaphors, 
onomatopoeia) 

Identify techniques used in mentor poems to add style to poems and describe how style 
techniques impact the author’s message and/or the reader.  
 
Attempt to use style techniques in their own writing (e.g., punctuation for effect, white space, 
imagery, personification, alliteration, similes, metaphors, onomatopoeia).  
 
Identify words and phrases in stories or poems that suggest feelings or appeal to the 
senses. (CC.1.3.1.F) 
 

             
 

Concept #3: Integration of Knowledge and Ideas 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers use illustrations and 
details to understand poetry?  

illustrations, imagery, visualize, 
connections 

Describe characters, settings, and major events in a story, using key details. 
(CC.1.3.1.C) 

How do readers compare two poems 
on the same topic?  

venn diagram, T-chart, 
compare/contrast matrix, purpose, point 
of view, central message, details, 
structure, style, figurative language 

Compare/contrast two poems on the same topic by identifying the similarities and 
differences between the purpose, point of view, central message, key details, structure, 
style, and use of figurative language.  

How do readers compare a poem and 
a story on the same topic?  

venn diagram, T-chart, 
compare/contrast matrix, purpose, point 
of view, central message, details, 
structure, style, figurative language 

Compare/contrast a poem and a story on the same topic by identifying the similarities and 
differences between the purpose, point of view, central message, key details, structure, 
style, and use of figurative language.  
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Concept #4: Vocabulary Acquisition and Use  

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers clarify the meaning of 
unknown words?  

clarify meaning, multiple meaning words, 
text evidence, text features, context 

Ask and answer questions to help determine or clarify the meaning of words and 
phrases in a text. (CC.1.2.1.F) 
 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on grade-level reading and content (CC.1.2.1.K) by using a variety of strategies 
including:  

● word parts (e.g., -ed, -s, un-, pre-, -ful, -less) 
● text features 
● connections between the illustrations and the text  
● context and picture clues 
● read life connections and background knowledge 

How do readers have a conversation 
to compare and contrast a variety of 
texts? 

conversation, variety, comparison 
language: alike, the same as, is different 
then, however, although, as well as, on 
the other hand  

Use words and phrases acquired through conversations, reading, and being read to, 
responding to text, including words that signal connections and relationships between 
the words and phrases. (CC.1.2.1.J) 
 
Identify words and phrases in stories or poems that suggest feelings or appeal to the 
senses. (CC.1.3.1.F) 
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Grade 1 Module 5 Writing: Descriptive Narratives 

 
Unit Essential Question: How do writers expand upon their narrative writing skills? 

Understanding: Writers expand upon their narrative writing skills.   

 

Concept #1: Focus and Content of Narrative Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers establish a focus for 

their story?  
small moments, timelines, collection of 

ideas, lead sentence, beginning, point of 

view, characters  

Establish who and what the narrative will be about. (CC.1.4.1.N) 

Identify techniques that authors use in mentor texts to establish the focus and introduce the 

characters, settings, and events.  

Use a variety of lead sentences instead of relying on the same one.  

How do writers use a timeline to 

develop their story?  
timeline, beginning, middle, end, 

chronological, sequence of events 
Develop a timeline of their topic that includes a beginning, middle, and end. 

Write narratives to develop real or imagined experiences or events. (C.C.1.4.1.M) 

How do writers describe the setting?  time, place, imagery, descriptive 

language, sensory details (see, hear, 

taste, smell, feel), words/phrases to signal 

setting changes: the next day, after, 

before, meanwhile, that evening, etc.) 

Identify techniques that authors use in mentor texts to describe the setting (e.g., imagery, 

descriptive language, similes and metaphors, words to signal setting changes).  

Use a variety of techniques to describe the setting including imagery, similes, metaphors, 

and words to signal setting changes.  

How do writers describe their 

characters?  

describe, physical traits, personality traits, 

use of similes and metaphors, ‘show not 

tell’, emotion, feelings, inference 

Distinguish between personality and physical traits and provide examples of each.  

Identify techniques that authors use in mentor texts to describe their characters (e.g., use of 

similes and metaphors, descriptive language, show not tell). 

Use a variety of techniques to describe characters’ physical and personality traits  including 

the use of similes and metaphors, descriptive language, and show not tell.  

Include thoughts and feelings to describe experiences and events. (CC.1.4.1.O) 

How do writers use figurative language 

to add meaning?  

figurative language, similes, metaphors, 
imagery, personification, alliteration, 
onomatopoeia, infer meaning 

Identify the use of figurative language (e.g., similes, metaphors, personification, alliteration) 
in mentor texts and explain the author’s intended message.  
 
Attempt the use their own similes, metaphors, personification, alliteration, and onomatopoeia 
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

within the context of their own storytelling and writing.  
How do writers use dialogue tags to 

add meaning?  

dialogue, dialogue tags, pronouns, 

speech bubbles 
Identify dialogue tags in mentor texts and describe how they enhance meaning.  

Attempt to use dialogue tags in their daily writing to enhance meaning.  

 

 

Concept #2: Organizational Structure of Narrative Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers organize their writing? organize, BME structure, beginning, 

middle, end  

Use a variety of strategies to plan their writing( BME structure, graphic organizers, timelines, 

illustrations, and/or orally sharing with a writing partner). 

How can writers use figurative 

language in their leads?  

lead sentence, similes, metaphors, 

personification, onomatopoeia, 

Identify examples of lead sentences that use each of the following: similes, metaphors, 

personification, and onomatopoeia and describe its impact on the reader.  

Use one figurative language device (similes, metaphors, personification, and onomatopoeia) 

as a story lead.  

How do writers signal setting 

changes?  
signal setting changes of time and place, 

words/phrases to signal setting changes: 

the next day, after, before, meanwhile, 

that evening, etc.) 

Recount two or more appropriately sequenced events using temporal words to signal 

event order and provide and some sense of closure. (CC.1.4.1.P) 

What are different ways that writers 

end their stories?  

characteristics of satisfying endings: 

include what the main character is 

thinking or feeling, a final action or 

decision, a wish for the future, or a lesson 

learned 

Identify characteristics of ‘satisfying endings’ in mentor texts.  

Include one characteristic of a satisfying ending (what the main character is thinking or feeling, 

a final action or decision, a wish for the future, or a lesson learned) in their story ending.  

Recount two or more appropriately sequenced events using temporal words to signal 

event order and provide and some sense of closure. (CC.1.4.1.P) 

    

  



 

Southern Tioga School District July 2016                                                                                                                                                          50 

Concept #3: The Style (Craft) of Writing Narrative Text 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use figurative 
language to add style?   

figurative language, similes, metaphors, 
imagery, personification, alliteration, 
onomatopoeia, infer meaning 

Identify the use of figurative language (e.g., similes, metaphors, personification, 
alliteration) in mentor texts and explain the author’s intended message.  
 
Attempt the use their own similes, metaphors, personification, alliteration, and 
onomatopoeia within the context of their own storytelling and writing.  

How does word choice make writing 
more interesting?  

descriptive language, proper nouns, 
verbs, adjectives, definitions, content 
words  

Identify how authors use word choice, including content words, and its impact on the 
reader and/or message.  

Use word variety, precise words and content words in their writing.  

Chose words and phrases for effect. (CC.1.4.1.E) 

How do writers use a variety of 
sentences to make their writing more 
interesting?  

sentence variety, simple sentences, 
compound sentences, combine 
sentences with conjunctions (and, but, or, 
so),  

Identify sentence variety in mentor texts and describe its impact on the reader and/or 
message.  

Distinguish between simple and compound sentences.  

Use descriptive language, content vocabulary and simple conjunctions (e.g., and, but, so, 
or) within the context of their writing.  

Use a variety of sentence openers instead of relying on the same sentence starter. 

How do writers use punctuation to 
make their writing more interesting?  

ellipsis, colon, question mark, 

exclamation point, period, dash, comma 

in series 

Identify how punctuation is used in mentor texts to add style and interest.  

Attempt to use a variety of punctuation (ellipse, colon, question mark, exclamation point, 

period, dash, comma in a series) to add style and interest to their writing.  

 

 

Concept #4:  Conventions of Informational Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

    How do writers use capitalization to      

i   improve their writing?  

capitalization, uppercase, lowercase, 

proper nouns (names of people, places, 

and months), common nouns 

Capitalize dates and names of people. (CC.1.4.1.R) 

Capitalize the beginning of the sentence and the pronoun ‘I’.  

How do writers use punctuation to 

improve their writing?  

punctuation, period, question mark, 

exclamation point, ellipsis, and commas in 

a date and words in a series, dash 

Use end punctuation; use commas in dates and words in a series. (CC.1.4.1.R) 
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use correct spelling to 

improve their writing?  

spelling words, word wall, stretching out 

words,  

Spell words drawing on common spelling patterns, phonemic awareness, and spelling 
conventions. (CC1.4.1.R) 
 
Uses all that is known about words and chunks of words (at,op, it, etc.) to help spell words.  
 
Spells all the word wall words accurately and uses the word wall (and charts or lists) to help 
spell other words.  
 
Stretch out unknown word spellings (inventive spelling).  

How do writers use proper grammar to 

improve their writing?  
grammar, present tense vs. past tense vs. 

future tense, proper noun vs. common 

nouns, singular nouns plural nouns, 

subject, verb, adjectives, verbs, pronouns, 

conjunctions (and, but, so, or) 

Begin to identify common parts of speech and apply them to their writing including: proper 
nouns, common nouns, singular  nouns, plural nouns, subject, verbs, adjectives, 
past/present/future tense, conjunctions 
 
Use conjunctions (and, but, so, or) to combine simple sentences in their writing.  
 

 

Concept #5: The Process of Writing 
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use the writing 
process?  

brainstorm ideas, draft, revise, edit, 
publish 

Explain the steps of the writing process and the purpose of each step.  
 
Use a writing process to produce numerous drafts and at least one published narrative piece.  

How do writers plan their writing?  plan, organize, graphic organizer, talk Articulate, draw, and/or uses a graphic organizer to plan and organize their thoughts. 
 

How do writers revise their writing?  reread, proofread, peer review, 
conference, revise vs. edit, editing caret, 
add details, add action, add dialogue, add 
transition words, clarify, change 
 

With guidance and support from adults and peers, focus on a topic, respond to 
questions and suggestions from peers and add details to strengthen writing as needed. 
(CC.1.4.1.T) 
 
With guidance and support, revise a piece of writing and/or illustrations (e.g., add details, add 
transition words, add action, add dialogue)  
 

How do writers edit their writing?  revise vs. edit, editing checklist, reread 
out loud, readability, spaces, handwriting, 
spelling, capitalization, punctuation, make 
sense, word walls, anchor charts 
 
 

With guidance and support, edit a piece of writing using resource such as a partner, editing 
checklists, and/or classroom environment (e.g., word wall and anchor charts).  
 
Use an editing checklist and/or partner to edit for: readability (spaces and handwriting), 
capitalization, punctuation, proper grammar including capitalization of the beginning of the 
sentence and  dates and names of people. (CC.1.4.1.R), and that the piece ‘makes sense’.  
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
How do writers use checklists to 
improve their writing? 

improve, checklist, edit, revise, reread, 
add to  

Re-read and re-think to add more details and precise vocabulary.  

Use an editing checklist to self-and peer edit for punctuation and known spelling words. 

How do writers work with a partner to 
improve their writing?  

peer conference, revise, editing checklist  With a partner, reread their work to each other, use an editing checklist, give feedback and 
reminders, use feedback to revise their work and ask each other questions.  

How do writers publish?  select, draft, publish, audience, digital 
tools for publishing, blog 

With  guidance and support, choose a well developed piece from a collection of student’s 
narrative writing and edit, revise and display the selected piece. 
 
With guidance and support, use a variety of digital tools to produce and publish writing 
including in collaboration with peers (CC.1.4.1.U) 
 

How do writers share their work with 
others?  

share, partner, read, publish, compliment, 
question, feedback  

Produce complete sentences when appropriate to task and situation. (CC.1.5.1.E) 
 
Follow classroom expectations for publishing at least one individual or shared research and 
writing project by the end of the module.  
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Grade 1 Module 6 Reading: Research 

 
Unit Essential Question:  How do readers learn about the world? 
Understanding: Readers use a variety of strategies and text features to conduct research on a specific topic.  
 
Concept #1: Key Ideas & Details 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
What does it mean to be a ‘learner 
driven researcher’?  

learner driven, curious, discover, 
passionate, problem solver 

Engage in the following learner driven reading behaviors:  
● Self-select books that interest them during independent reading  
● Select topics that they want to learn more about  
● Discuss what they already know about a topic.  
● Discuss and mark their findings when they discover something new.  
● Read multiple texts on the same topic to gain more information.  
● Talk with partners about what they have learned from their reading and share 

evidence 

 
Participate in individual or shared research and writing projects (CC.1.4.1.V) 

What strategies do researchers use to 
understand nonfiction texts?  

prior knowledge, preview text features, 
visualize, make connections, infer 
meaning, ask/answer questions, identify 
main idea and details 

Identify and use a variety of explicit reading strategies to understand nonfiction texts including:  
● Preview text features before reading  
● Visualize key details and describe orally, in writing, and/or through drawing 
● Connect text to self, other texts, or the world (other content)  
● Infer meaning by using text clues and features 
● Ask and answer ‘in the text and in your head’ questions, citing evidence to support 

answers 
● Identify main idea and details  

How do readers ask and answer 
questions to focus their research?   

focus, K-W-L process, ask and answer 
questions, text evidence 

Before reading, 
● participate in the K-W-L process (shared or independently) and use the ‘Want to 

Learn’ questions to focus their research.  
While reading,  

● Ask and record important questions on Post-its as they read (Why does this happen? 
Does this always happen?). 

● Record one fact or new word on a post-it note. 

 
After reading,  

● Share their notes and new learning with a research partner or small group. 
● Keep their notes about their topic in their writing folders. 
● Ask and answer questions about key details in a text. (CC.1.2.1.B) and use 

evidence from the text to support answers. 
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Concept #2: Craft and Structure 

Lesson Essential Question Know (vocabulary, procedures, 
etc.) 

Do (Competencies) 

How do researchers find information 
quickly?  

table of contents, headings, skim, 
understand structure of nonfiction 
texts 

Skim text features to quickly identify information about a topic. 
  
Dip in and out of nonfiction texts to identify key ideas and details.  

How do readers use text features 
research a topic? 

text features (captions, headings, table 
of contents, charts, diagrams, photos, 
drawings, etc.) 

Use the illustrations and details in a text to describe its key ideas. (CC.1.2.1.G) 

           
 

Concept #3: Integration of Knowledge and Ideas 
Lesson Essential Question Know (vocabulary, procedures, 

etc.) 
Do (Competencies) 

Where do researchers find 
information?  

search tools (index, Internet, 
glossary), articles, magazines, search 
engines, etc. 

Use various text features and search tools to locate key facts or information in a text. 
(CC.1.2.1.E) (labels, title, heading, captions, table of contents, index, glossary) 

How do researchers compare two 
nonfiction texts?  

key details, main idea, text structure, 
text features 

Identify the main ideas and retell key details of text. (CC.1.2.1.A) 
 
Describe the connection between two individuals, events, ideas, or pieces of 
information in a text? (CC.1.2.1.C) 
 
Compare and contrast basic similarities and differences between two texts on the same 
topic. (CC.1.2.1.I) 
 
Use text evidence to compare and contrast key details about the topic.  
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Concept #4: Vocabulary Acquisition and Use  
Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do readers clarify the meaning of 
unknown words?  

clarify meaning, multiple meaning 
words, text evidence, text features, 
context 

Ask and answer questions to help determine or clarify the meaning of words and 
phrases in a text. (CC.1.2.1.F) 
 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on grade-level reading and content (CC.1.2.1.K) by using a variety of strategies 
including:  

● word parts (e.g., -ed, -s, un-, pre-, -ful, -less) 
● text features 
● connections between the illustrations and the text  
● context and picture clues 
● read life connections and background knowledge 

How do researchers ‘talk to learn’?  content words, science words Use words and phrases acquired through conversations, reading, and being read to, 
responding to text, including words that signal connections and relationships between 
the words and phrases. (CC.1.2.1.J) 
 
Talk about what new words mean and use new vocabulary in their conversations with 
partners, small groups, and whole class work.  
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Grade 1 Module 6 Writing: Research Reports 
 

Unit Essential Question: How do writers share their research on a topic?  
Understanding: Writers write research reports with a single topic and supporting details.  
 
Concept #1: Focus and Content of Informational and Research Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers choose a research 

topic?  
areas of expertise, audience, purpose Select a topic in which they have some familiarity and reflects the needs of the intended 

audience.    
 
Participate in individual or shared research and writing projects (CC.1.4.1.V) 

How do researchers gather 

information about a topic? 
research Gather information by reading books, making lists, recording facts or interviewing people.  

Develop the topic with two or more facts. (CC1.4.1.C) 

With guidance and support, recall information from experiences or gather information 

from provided sources to answer a question. (CC1.4.1.W) 

How do writers decide what is 

important?  
opinion Differentiate between fact and opinion.   

Develop the topic with two or more facts. (CC1.4.1.C) 

How do writers use text features?  captions, diagrams, table of contents, 

headings, glossary 
Identify how text features are used in mentor texts.  

Select text features (illustrations, captions, diagrams, labels, table of contents, headings or 

glossary) to best match what they want to teach.  

 
 

Concept #2: Organizational Structure of Informational and Research Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use a table of 

contents?  
table of contents, categories, plan Identify how Table of Contents are used in mentor texts.  

Sort information (supporting details) into categories to create a table of contents.  

How do writers introduce their 

research report?  
title, lead sentence, audience Identify how authors introduce their topic in mentor texts.  

Capture the reader’s/audience’s attention using a catchy title and title.  
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers organize their research 

report?  

headings, categories, transition words 

(first, next, then, finally, for example, 

because), IBC structure 

Identify how headings and transition language are used to organize writing in mentor texts.  

Use headings to organize their writing.  

How do writers conclude their 

research report?  
conclude, end Group information and provide some sense of closure. (CC.1.4.1.D) 

 

Concept #3: The Style (Craft) of Research Writing  

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers add style to 
informational writing?   

style title, word choice, text features, 
bold print, sentence variety, punctuation 

Identify different techniques used in mentor research texts (e.g., use of text features, precise 
word choice, sentence variety) and describe its impact on the reader and/or message.  

Attempt to use style techniques identified in mentor texts in their own writing.  

How does word choice make writing 
more interesting?  

descriptive language, proper nouns, 
verbs, definitions, content words  

Identify how authors use word choice, including content words, and its impact on the reader 
and/or message.  

Use word variety, precise words and content words in their writing.  

Chose words and phrases for effect. (CC.1.4.1.E) 

How do writers use a variety of 
sentences to make their writing more 
interesting?  

sentence variety, simple sentences, 
compound sentences, combine 
sentences with conjunctions (and, but, 
or, so),  

Identify sentence variety in mentor texts and describe its impact on the reader and/or 
message.  

Distinguish between simple and compound sentences.  

Use descriptive language, content vocabulary and simple conjunctions (e.g., and, but, so, or) 
within the context of their writing.  

Use a variety of sentence openers instead of relying on the same sentence starter. 

How do writers use punctuation to 
make their writing more interesting?  

ellipsis, colon, question mark, 

exclamation point, period, dash, comma 

in series 

Identify how punctuation is used in mentor texts to add style and interest.  

Attempt to use a variety of punctuation (ellipse, colon, question mark, exclamation point, 

period, dash, comma in a series) to add style and interest to their writing.  
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Concept #4:  Conventions of Informational  Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 

How do writers use capitalization to 

improve their writing?  

capitalization, uppercase, lowercase, 

proper nouns (names of people, places, 

and months), common nouns 

Capitalize dates and names of people. (CC.1.4.1.R) 

Capitalize the beginning of the sentence and the pronoun ‘I’.  

How do writers use punctuation to 

improve their writing?  
punctuation, period, question mark, 

exclamation point, ellipse, and commas in 

a date and words in a series, dash 

Use end punctuation; use commas in dates and words in a  series. (CC.1.4.1.R) 

How do writers use correct spelling to 

improve their writing?  

spelling words, word wall, stretching out 

words,  

Spell words drawing on common spelling patterns, phonemic awareness, and spelling 
conventions. (CC1.4.1.R) 
 
Uses all that is known about words and chunks of words (at,op, it, etc.) to help spell words.  
 
Spells all the word wall words accurately and uses the word wall (and charts or lists) to help 
spell other words.  
 
Stretch out unknown word spellings (inventive spelling).  

How do writers use proper grammar to 

improve their writing?  

grammar, present tense vs. past tense vs. 

future tense, proper noun vs. common 

nouns, singular nouns plural nouns, 

subject, verb, adjectives, verbs, pronouns, 

conjunctions (and, but, so, or) 

Begin to identify common parts of speech apply them to their writing including: proper nouns, 
common nouns, singular  nouns, plural nouns, subject, verbs, adjectives, past/present/future 
tense, conjunctions 
 
Use conjunctions (and, but, so, or) to combine simple sentences in their writing.  

 
 
 
 
 
 
Concept #5: The Process of Writing 

Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
How do writers use the writing 
process?  

brainstorm ideas, draft, revise, edit, 
publish 

Explain the steps of the writing process and the purpose of each step.  
 
Use a writing process to produce numerous drafts and at least one published narrative piece.  

How do writers plan their writing?  plan, organize, graphic organizer, talk Articulate, draw, and/or uses a graphic organizer to plan and organize their thoughts. 
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Lesson Essential Question Know (vocabulary, procedures, etc.) Do (Competencies) 
How do writers revise their writing?  reread, proofread, peer review, 

conference, revise vs. edit, karet, add 
details, add action, add dialogue, add 
transition words, clarify, change 
 

With guidance and support from adults and peers, focus on a topic, respond to 
questions and suggestions from peers and add details to strengthen writing as needed. 
(CC.1.4.1.T) 
 
With guidance and support, revise a piece of writing and/or illustrations (e.g., add details, add 
transition words, add action, add dialogue)  
 

How do writers edit their writing?  revise vs. edit, editing checklist, reread 
out loud, readability, spaces, handwriting, 
spelling, capitalization, punctuation, make 
sense, word walls, anchor charts 
 
 

With guidance and support, edit a piece of writing using resource such as a partner, editing 
checklists, and/or classroom environment (e.g., word wall and anchor charts).  
 
Use an editing checklist and/or partner to edit for: readability (spaces and handwriting), 
capitalization, punctuation, proper grammar including capitalization of the beginning of the 
sentence and  dates and names of people. (CC.1.4.1.R), and that the piece ‘makes sense’.  

How do writers use checklists to 
improve their writing? 

improve, checklist, edit, revise, reread, 
add to  

Re-read and re-think to add more details and precise vocabulary.  

Use an editing checklist to self-and peer edit for punctuation and known spelling words. 

How do writers work with a partner to 
improve their writing?  

peer conference, revise, editing checklist  With a partner, reread their work to each other, use an editing checklist, give feedback and 
reminders, use feedback to revise their work and ask each other questions.  

How do writers publish?  select, draft, publish,  audience, digital 
tools for publishing, blog 

With  guidance and support, choose a well developed piece from a collection of student’s 
narrative writing and edit, revise and display the selected piece. 
 
With guidance and support, use a variety of digital tools to produce and publish writing 
including in collaboration with peers (CC.1.4.1.U) 
 

How do writers share their work with 
others?  

share, partner, read, publish, compliment, 
question, feedback  

Produce complete sentences when appropriate to task and situation. (CC.1.5.1.E) 
 
Follow classroom expectations for publishing at least one individual or shared research and 
writing project by the end of the module.  
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Feedback for Module 1:  

What were the strengths of this module?  What changes would enhance this module?  What resources or learning strategies did you use that you would 
recommend to others?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
What resources would help you teach this unit? 
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Feedback for Module 2:  

What were the strengths of this module?  What changes would enhance this module?  What resources or learning strategies did you use that you would 
recommend to others?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
What resources would help you teach this unit? 
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Feedback for Module 3:  

What were the strengths of this module?  What changes would enhance this module?  What resources or learning strategies did you use that you would 
recommend to others?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
What resources would help you teach this unit? 
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 Feedback for Module 4:  

What were the strengths of this module?  What changes would enhance this module?  What resources or learning strategies did you use that you would 
recommend to others?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
What resources would help you teach this unit? 
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Feedback for Module 5:  

What were the strengths of this module?  What changes would enhance this module?  What resources or learning strategies did you use that you would 
recommend to others?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
What resources would help you teach this unit? 
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Feedback for Module 6:  

What were the strengths of this module?  What changes would enhance this module?  What resources or learning strategies did you use that you would 
recommend to others?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
What resources would help you teach this unit? 
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Feedback for Module 7:  

What were the strengths of this module?  What changes would enhance this module?  What resources or learning strategies did you use that you would 
recommend to others?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
What resources would help you teach this unit? 
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Southern Tioga School District Required K-12 Literacy Assessments 

 
Southern Tioga School District utilizes a district-wide, multi-tiered system of assessments to gather data about teaching and learning. The District utilizes a variety of both 
formal and informal assessment tools, recognizing that no one assessment is capable of accurately measuring a student’s learning. Results of these assessments provide 
evidence of student learning, effective teaching and assist in designing differentiated learning experiences to meet the needs of all learners.  Our Philosophy is consistent 
with the Learner Driven vision of the Southern Tioga School District and includes the following types of assessment:  

 
Screening assessments are typically given to all students and used as a quick method of initially identifying students who may require further assessment to 
accurately ascertain an area of concern. Screening assessments may take a wide variety of forms in educational settings, and they may be developmental, physical, 
cognitive, or academic.   

 
Formative assessments are used to monitor student learning to provide ongoing feedback that can be used by teachers to improve their teaching and by students 
to improve their learning. Assessment becomes formative when the evidence of student learning is actually used  to adapt teaching  to meet student needs. 
Formative assessments take place during the learning and occur multiple times throughout the day/lesson. These assessments are typically not graded as the 
purpose is to inform teaching and learning rather than serve as graded product.  

 
Benchmark assessments are used to provide feedback to both the teacher and the student about how the student is progressing towards demonstrating 
proficiency on grade level standards. Well-designed benchmark assessments: 1) measure the degree to which students have mastered a given concept; 2) measure 
the growth of the concepts, skills and/or applications toward an established goal over time; 3) are reported by referencing the standards, not other students’ 
performance; 4) measure performance regularly (typically 3 times a year), not only a single point of time  
 
Summative assessments are used to evaluate student learning at the conclusion of a specific instructional period—typically at the end of a lesson, unit, course, 
semester, program, or school year. Summative assessments are graded tests, assignments, or projects that are used to determine whether students have learned 
what they were expected to learn during the defined instructional period. 
 
Progress Monitoring assessments are used to track a student's progress toward a well-defined individualized goal (in the case of special education, an IEP goal), 
quantify a student’s rate of improvement or responsiveness to instruction, and to evaluate the effectiveness of instruction.  These assessments are typically 
administered to students who are performing below benchmark. Progress monitoring assessments are brief, very specific, and occur mult iple times throughout  a 
defined period of time.  
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In order to design appropriate learning experiences and monitor students’ progress, we utilize a variation of assessment tools.  The following table 
provides information about the assessment tools that are required and who may administer these assessments.  The assessment tools described in this 
table provide important information to support the learner driven vision of the Southern Tioga School District.   
 

District  
Assessment 

 

Grade Level  
(for whom and when) 

Type of Assessment 
Who Administers 

Assessment 

Measured Skills & Purpose 
All measures provide information for 

instruction that is focused on the 
needs of the students 

Individual Growth and 
Development 
Indicators, 1st Edition 
(IGDI) 

Administered during Kindergarten 
registration 

● Screening 
Title I Reading 
Specialists  

● Oral language, phonological 
awareness, alphabet knowledge, 
comprehension  

DIBELS 
Letter Naming Fluency 
(LNF) 

K – Fall, Winter, Spring 
1st – Fall  

● Screening 
● Benchmark 
● Progress Monitoring 

● Title I Reading 
Specialists 

● Classroom Teachers  

● Letter recognition and 
automaticity 

DIBELS 
Initial Sound Fluency 
(ISF) 

K – Fall, Winter 
 
 

● Screening 
● Benchmark 
● Progress Monitoring 

● Title I Reading 
Specialists 

● Classroom Teachers  

● Phonemic awareness, letter 
recognition, automaticity 

DIBELS  
Nonsense Word 
Fluency (NWF) 

K – Winter, Spring 
1st – Fall, Winter, Spring 
2nd - Fall 

● Screening 
● Benchmark 
● Progress Monitoring 

● Title I Reading 
Specialists 

● Classroom Teachers  

● Decoding ability, phonics, 
letter/sound recognition, phonemic 
awareness, automaticity 

DIBELS  
Phoneme 
Segmentation Fluency 
(PSF) 

K – Winter, Spring 
1st – Fall, Winter, Spring 
 

● Screening 
● Benchmark 
● Progress Monitoring 

● Title I Reading 
Specialists 

● Classroom Teachers  

● Decoding, phonics, fluency, 
automaticity 

DIBELS  
Oral Reading Fluency 
(ORF) 

1st – Winter, Spring 
2nd – Fall, Winter, Spring 
3rd – Fall, Winter, Spring 

● Screening 
● Benchmark 
● Progress Monitoring 

● Title I Reading 
Specialists 

● Classroom Teachers  

● Decoding, phonics, fluency, 
automaticity 

 
 

PM Rigby Benchmarks 
K-2 All students - Fall, Winter, Spring 
Gr. 3-8 - As needed  

● Benchmark 
● Formative  
● Progress monitoring 

● Title I Reading 
Specialists 

● Classroom Teacher 

 
● Decoding ability, phonics, 
fluency, accuracy, comprehension 
● Identifies students’ instructional 
and independent reading levels as 
well as factors that may be interfering 
with a student’s reading ability 
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In order to design appropriate learning experiences and monitor students’ progress, all teachers are required to utilize a variation of assessment tools.  
The following table provides information about the literacy assessments that are administered by every literacy teacher.  These assessment tools provide 
important information to support the learner driven vision of Southern Tioga School District.   

 

District  Assessment 
 

Grade Level  
(for whom and when) 

Type of 
Assessment 

Who Administers 
Assessment 

Measured Skills and Purpose 
All measures provide information for 

instruction that is focused on the needs of 
the students 

District Writing Assessment 
 

K-6th All Students – Fall, 
Winter, Spring 

● Benchmark Classroom Teacher 
● Content, organization style, voice, 
conventions 

PSSA English Language Arts 
 

Gr. 3-8th All Students– Spring ● Summative Classroom Teacher ● English Language Arts Gr. 3-8 

Classroom Diagnostic Tool 
(CDT) 
 

Gr. 3-10 - All Students - Fall, 
Winter, Spring 

● Diagnostic 

 
Classroom Teacher 

● Reading comprehension level (does 
not go beyond a Gr. 3 reading level) 

Literature Keystone 
Assessment  

End of Course  
● Summative
  

Classroom Teacher ● End of literature course content  

 
 

References: Goodman K. S. (1973). Miscue analysis: Applications to reading instruction. Urbana, IL: ERIC Clearinghouse on Reading and Communication Skills, National 
Council of Teachers of English. 
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Southern Tioga School District K-6 Writing Assessment Overview 

 

The Southern Tioga School District utilizes Writing Pathways Performance Assessments (Calkins, 2014) as an on-demand, benchmark writing assessment for all K-6 
students. The purpose of this assessment is to determine students’ independent, on-demand writing ability and growth in three specific types of writing - narrative, 
informational, opinion/argument. Pre and Post on-demand assessments are administered by the classroom teacher during a district-wide assessment period and are 
scored by a team of teachers using a standards-based writing rubric.  
 
The on-demand benchmark writing assessments are one part of a comprehensive approach to identifying writers’ strengths and needs. Formative writing assessments, 
such as daily conferencing, rough drafts, writing checklists, writing portfolios, and writers notebooks, should be utilized to assess writing behaviors and guide future 
instruction. Taken together, data collected through on-demand benchmark writing assessments and on-going formative assessments provide a holistic assessment of 
students’ writing abilities, behaviors, and dispositions. The data collected through both formal and informal writing assessments should be utilized by the teacher to create a 
learner driven approach to the teaching of writing.  
 

The following address some general logistics of the on-demand benchmark writing assessments: 

Time  

● Grade K-2 students have an unlimited amount of time to write, however, it must be completed within one sitting.  

● Grade 3-6 students must complete the assessment within a forty-five minute uninterrupted period.  

 

Paper  

Students should complete the on-demand benchmark writing assessments using paper/pencil. For students with identified learning needs, follow all accommodations as 

indicated in the student’s IEP. Students should have plenty of paper available to them so as to not limit or interfere with their writing performance.  

● K-2 teachers should utilize paper that is familiar to their students, developmentally appropriate, and that provides ample space for both illustrations and lines for 

words. 

● Gr. 3-6 teachers should utilize the same type of paper that students use to take the PSSA assessment.  

 

Writing Prompts  

All prompts should be read out loud to students and made visible to students throughout the assessment. Prompts should not be altered unless required by a student’s 

IEP. The ‘Make sure you . . . ‘ reminders on the writing prompts should have already been taught as part of the unit of study  and may even appear as an anchor chart 

displayed within the classroom environment.  
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K-6 On-Demand Writing Assessment Administration Guidelines 
 
The writing assessments are benchmark assessments that provide students with the opportunity to demonstrate what they are able to do independently within a specific 
writing genre and to document their writing growth. For this reason, it is important that teachers offer no-support to writers as they compose their on-demand writing. In 
order to create a standardized testing environment, please adhere to the following guidelines when administering the on-demand writing assessment: 
 
Do: 
 

● Administer the assessment during the district assessment period 
● Provide each student with a copy of the writing assessment. Students may have a copy of the scoring rubric in front of them.  In K-2, provide students with as much 

time as necessary as long as it’s within one sitting. For Gr. 3-6, students must complete the prompt within a 45 minute, uninterrupted time period.   
● Administer the assessment whole group.  However, appropriate accommodations can be made for English Language Learners and Learning Support students (such 

as small group instruction). Any accommodations that are permissible for the PSSA or Terra Nova are acceptable for the district assessments.   
● Read aloud the directions and prompt to all students.  
● Circulate around the classroom to monitor students’ progress 
● Teach students about what to expect in ‘on-demand writing’ challenges and how to approach this type of writing 
● Give the prompt as a pre-assessment and the same prompt as a post assessment to measure growth. 
● Give the assessment in one sitting. 

 
Avoid: 
 

● Sharing the prompt or brainstorming the writing prompt topic before the assessment. 
● Giving the students a specific graphic organizer to use for the assessment. Students may create and use their own graphic organizer without prompting or guidance 

from the teacher.  
● Facilitating brainstorming activities or any other activities that may support the writer during the day of the assessment.  It is permissible for the student to choose to 

engage in process writing activities before, during, or after the assessment. For example, if students use graphic organizers to plan their writing during their daily 
instruction, they may choose to use that organizer in planning for their writing assessment also. The teacher should encourage students to use planning tools but 
should not require this of all students.   

● Do not conference or help students during the administration of the assessment. Like the PSSA, the purpose is to assess students’ abilities to independently write to 
a specific prompt.  
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K-2 ON-DEMAND NARRATIVE WRITING PROMPT 

 

Teacher says: “I am really excited to see what you can do as writers of narratives, of stories. So today will you please write me the best story you can? Make this be the 

true story of one time in your life. You might just focus on one small moment or event.  This is a time for you to show off all you know about narrative writing! When you 

write this story: 

1. Be sure to make a beginning for your story. 

2. Show what happened, in order. 

3. Use pictures and exciting words to help tell your story. 

4. Make an ending for your story.” 

 

Gr. 3-6 ON-DEMAND NARRATIVE WRITING PROMPT 

 

Teacher says: “I am really excited to understand what you can do as writers of narratives, of stories. So today, will you please write the best personal narrative that you 

can write? Make this be the true story of one event in your life. You might just focus on one small moment or a scene or two. You’ll only have forty-five minutes to write this 

true story, so you’ll need to plan, draft, revise, and edit in one sitting. Write in a way that allows you to show off all you know about narrative writing. In your writing, make 

sure you:  

1. Write a beginning for your story. 

2. Use transition words to tell what happened in order. 

3. Elaborate to help readers picture your story.  

4. Show what your story is really about.  

5. Write an ending for your story. 

 

K-2 ON-DEMAND INFORMATIONAL WRITING PROMPT 

 

Teacher says: “Today’s a day that you get to show me what a great writer you are. Think about something you know a lot about.  I want you to teach me about what you 

choose using your written words. I am going to give you a piece of paper.  On this paper you may draw a picture to help you remember all the things you know about this 

object or activity.” 

 

In your writing, be sure you 

1. Introduce the topic you are going to teach me about. 

2. Tell me LOTS of information. 

3. Organize your writing. 

4. Use transition words. (Only stated at the end (third trimester) of first grade and in second grade) 

5. Be sure you write an ending. (Only stated at the end (third trimester) of first grade and in second grade)” 
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Gr. 3-6 ON-DEMAND INFORMATIONAL WRITING PROMPT 

 

The day before the assessment, the Teacher says: “Think of a topic that you’ve studied or that you know a lot about. Tomorrow, you will have forty-five minutes to write an 

informational text that teaches others about interesting and important information and ideas about that topic. Please keep in mind that you’ll have only this one period to 

complete this, so you’ll need to plan, draft, revise, and edit in one sitting. Write in a way that shows all you know about informational writing. If you want to find and use 

information from a book or another outside source to help you with this writing, you may bring that information with you tomorrow.In your writing, make sure you:  

1. Write an introduction. 

2. Elaborate with a variety of information. 

3. Organize your writing. 

4. Use transition words.  

5. Write a conclusion.” 

 

K-1 ON-DEMAND OPINION WRITING PROMPT  

 

Teacher says: Think of something you know and really care about. Now, tell me why you feel that way. Use pictures, labels, and written sentences to show me how much 

you really care about this. When you write, make sure you: 

1. Tell me what you care about. 

2. Tell me why you care about it.” 

 

GR. 2 OPINION WRITING PROMPT 

 

Teacher says: “Think of something you know and really care about. Something you have an opinion about. Now, tell me why you feel that way. Use pictures, labels, and 

details to show me how much you really care about this. When you write, make sure you: 

1. State your opinion. 

2. Give reasons and evidence to explain why you have that opinion. 

3. Write an ending.” 

 

GR. 3-6 ON-DEMAND OPINION/ARGUMENT WRITING PROMPT 

 

The day before the assessment, the Teacher says: “Think of a topic or issue that you know and care about, an issue around which you have a strong opinion. Tomorrow, 

you will have forty-five minutes to write an opinion or argument in which you will write your opinion or claim and tell reasons why you feel that way. Please keep in mind that 

you will have forty-five minutes to complete this, so you will need to plan, draft, revise, and edit in one sitting. If you want to find and use information from a book or another 

outside source, you may bring that with you tomorrow.  
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In your writing, make sure you:  

1. Write an introduction 

2. State your opinion or claim. 

3. Give reasons and evidence to support your opinion or claim.  

4. Organize your writing with transitions words. 

a. Acknowledge counterclaims. (Gr. 6 only)  

b. Write a conclusion.” 

 
Frequently Asked Questions Regarding District On-Demand Writing Assessments 
Based on Writing Pathways by Lucy Calkins (Calkins, 2014) 

 
Q: My students find it easier to write to a prompt. Shouldn’t I give them one now?  
 
A: When students can select a topic, it actually levels the playing field. The assignment (and the opportunity) to write about an issue or topic that students know 
about and feel strongly about allows each writer to write from an equal position of strength. Another benefit to inviting writers to select a topic is that coming up with a 
topic, narrowing its scope, and expressing it clearly are skills that are integral to being an effective writer.  
 
Q: Why do I need to administer both a pre and post on-demand writing assessment for each type of writing?  
 
A: In order to design truly learner-driven writing instruction, teachers need to know what their students already know and can do prior to instruction so they can 
design future instruction based on individual needs.  By having students take the on-demand writing assessment prior to instruction, it provides a baseline of 
students’ independent writing ability. After instruction, students take the same on-demand writing assessment. Comparing the pre and post on-demand writing 
assessments within the same type of writing provides an opportunity for students to demonstrate growth and for teachers to document effective writing instruction. 
 
Of course, growth in writing takes time, so you will see that certain components of one type of writing (such as organization) will have improved while other 
components will not yet have improved. The good news is that teachers can continue to tackle specific components of writing as they begin teaching a new type of 
writing.  
Q: The Gr. 3-6 prompt lightly suggests that students may prepare at home. Should I make my students do so, otherwise they won’t?  
 
A: Most students, especially younger ones, will not bring in resources from home to support the on-demand assessment. Rather than requiring students to do so, 
teachers should just notice students’ choices and use that as additional data to evaluate their writing behaviors. Teachers may opt to strategically schedule a trip to 
the library or computer lab the day before the assessment, thereby leveling the playing field and ensuring that all students have had the opportunity to access 
resources. In the end, though, teachers should not worry too much about students’ preparation for the assessment and instead consider their choices as additional 
data.  
 
Q: What do I do as students write? if they have questions or need help, do I step in?  
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A: Remember that the purpose of a benchmark assessment is to provide students with an opportunity to demonstrate what they can do independently, meaning, 
without support. For this reason, teachers should assume a ‘hands-off’ approach to students’ work and refrain from intervening. If a writer is struggling or asking for 
assistance, respond with, “Just do the best you can and keep going.” Hopefully, teachers will have already taught students what to expect during an on-demand 
writing assessment, so they will not seek assistance 
 
Instead of intervening with students’ work, observe students’ writing behaviors and record what you notice. For example, notice which students take a long time 
generating an idea or don’t find it easy to get started. On the other end of the spectrum, notice students who do not spend any time planning or thinking through their 
story - the ones whose goal is to be a ‘fast-finisher’. As the teacher notices writing behaviors during the on-demand assessment, they can start forming small groups 
based on students’ similar needs. Following the on-demand assessment,  it is important to meet with these small groups to address and possibly reteach certain 
aspects of the writing process.  In this way, the assessment process becomes invaluable to informing future instruction.  
 
Q: Will this writing show me all I need to know?  
 
A: No, it does not reveal everything a writer can do - for it won’t show you what students can do when given days or weeks to rehearse, draft, revise, and edit a 
piece. It will not document how the writer uses teacher or peer feedback, how they engage in the editing and revising process, or their overall investment to writing in 
their everyday lives. These critical aspects, and many others, can only be assessed through on-going, formative assessments which underscore the importance of 
conducting daily, structured writing conferences and daily writing.  
 
With that being noted,  it is important to remember the purpose of on-demand writing assessments - an opportunity to demonstrate what students are able to do 
independently within a specific writing genre and to document writing growth. Taken together, data collected through on-going formative assessments and on-
demand writing assessments provide a holistic assessment of students’ writing abilities and dispositions.  
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